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Bishop John Arnold 
commends Todmorden pupils for 

dedication to sustainable living -  
See page 33



Get ready to        

                         this Harvest!This autumn is the 30th 
anniversary of the United 
Nations’ Convention on 
the Rights of the Child – an 
International agreement for 
the safety and happiness of 
children around the world. 
But there are still children 
around the world who do 
not enjoy basic rights like 
water, food and education.  

A lack of water in his village 
meant that 13-year-old Fabiano 
had to walk five kilometres 
before school every day to 
collect water for his family.  

Every child has 
the right to safe 

water 

- Article 24 UN 
Convention on the 
Rights of the Child
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£10
£33
£150

By Brightening Up to raise 
money, your school can 
help us install solar water 
pumps in communities like 
Fabiano’s. 

Your school fundraiser could 
be as simple as dressing up 
in bright clothes, strapping a 
willing teacher to the wall, or 
holding a bright cake sale!

How your money can help

helps teach 
a child to 
read

supplies a 
family with 
safe, clean 
water in their 
home   

gives a family 
one cow which 
provides milk to 
drink and sell  

We can all be part of helping to eradicate global 
poverty and building a brighter world. 

We can’t wait to see how your school will get 
involved on or around Friday 4th October!

Get involved  

• Book a CAFOD speaker to run an assembly or workshop. 
 Email schools@cafod.org.uk

• Order free stickers, money boxes or collection envelopes from 
shop.cafod.org.uk 

• Find videos, assemblies, prayers and other free education 
resources on our website cafod.org.uk/schools

• Share photos and stories of the day by tagging 
 @CAFOD  #BrightenUp on Twitter  

Join our                  

                                 fundraiser and help to build a brighter world
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Global Learning: ‘The Beating 
Heart’ of a Catholic School
Have you ever stopped to think about how many 
hands and resources go into every item you buy, eat 
and use? Our world is more interconnected than 
ever before, and only by understanding this, can we 
respond to it in a way that lives up to Catholic Social 
Teaching and promote sustainability, compassion and 
solidarity. Martin Luther King pointed this out to us in 
1967 when he said “Before you finish eating breakfast 
in the morning, you’ve depended on more than half 
the world” and it is becoming more obvious in today’s 
society with growing crises like climate change, conflict 
and increasing numbers of refugees. 

CAFOD’s new CPD, supported by the British Council, 
is an effective opportunity to enrich the curriculum 
through embedding global learning into Catholic 
schools in the UK. Young people are at the heart of the 
battle against social injustice and are central in creating 
positive change in our world. Offering pupils global 
learning opportunities is an effortless way to reflect 
the OFSTED requirements for a broad curriculum with 
demonstrable impact. These courses help teachers 
and chaplains to equip young people with the skills 
and knowledge they need to become active global 
citizens, through the curriculum, school life, and young 
leadership. 

CAFOD is also offering a course on school linking, 
which promotes the building of equitable and mutually 
beneficial partnerships between schools in England 
and overseas. Stephen, a teacher at St Edward’s 
School, Romsey, recently took part in this course, 
pointing out that [make this quote stand out] “Young 
people are looking for opportunities to put their faith 
into action. Global learning makes Catholic education 
come alive in the classroom. Understanding faith in 
action is what makes it worth coming to work in the 
morning.” CAFOD’s new free CPD is an opportunity 
to inspire the Catholic life of the school and put faith 
into action through embedding global learning into 
Catholic schools in the UK. A teacher in Brentwood 
diocese pointed out that the courses are “a great 
opportunity to reflect on global justice issues and 
how we can practically weave these themes into our 
teaching practice.”

Stephen recognises that “global issues should be 
the beating heart of a Catholic school.” St Edward’s 
School, where Stephen works, have a link with Notre 
Dame School in Uganda. Inspired by their link school’s 
development plan for the year, which includes planting 
medicinal and fruit trees, and greening their local 
community, St Edward’s are aiming to plant 1200 trees 
before March 2020 so that “young people can say 
they are having a direct impact on climate change 
on our own country”. Climate change is one of the 
biggest crises our world is facing, and an excellent 
example of the global reach of our actions. It is 
already affecting some of the poorest communities by 
multiplying hunger, migration, conflict and extreme 
weather events. We are reminded by Pope Francis that 
“concern for the environment… needs to be joined 
to a sincere love for our fellow human beings and an 
unwavering commitment to resolving the problems of 
society” (Laudato Si’, 91).



Four courses to choose from: 

Everything is connected: Enrich school 
life through global learning
For primary and secondary teachers, SLT and 
aspiring leaders

Connecting to the world: successful 
school linking
For primary and secondary teachers, SLT and 
aspiring leaders

Bring the world into your Catholic RE 
classroom
For KS3 RE teachers with a Catholic focus

Young leadership for global justice
A two-day course for secondary teachers, school 
chaplains and aspiring leaders

FAQs

Where can I find out more?
cafod.org.uk/connectingclassrooms
Email schools@cafod.org.uk

Where are the courses?
You can organise a course for your school or 
cluster. Or attend one of our public courses 
throughout the year. 

Is there any cost for the CPD?
No, all four courses are free due to support from 
the British Council. 

What support will I get from CAFOD 
and the British Council?
There will be ongoing support after all courses, 
to ensure you feel confident in implementing 
global learning in your school and to allow 
you to feedback and discuss ideas with other 
participants on the course. 
The British Council can assist with establishing 
links with overseas schools, and offer funding for 
reciprocal school visits. 
Visit connecting-classrooms.britishcouncil.org 
for more information on the support the British 
Council can offer schools. 
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“It was brilliant. A day 
packed with information 
and practical strategies. 

Simple and powerful 
ideas. Great resources.” 

Teacher in Liverpool diocese.
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Restoring 
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Our mission is to serve as a forum where  Catholic heads, 
teachers and other interested parties can exchange 
opinions, experiences, and insights about innovative 
teaching ideas, strategies, and tactics. We welcome—
and regularly publish—articles written by members of the 
Catholic teaching community. 

Here are answers to some basic questions about writing 
for Networking - Catholic Education Today.

How long should articles be?
Usually it seems to work out best if contributors simply 
say what they have to say and let us worry about finding 
a spot for it in the journal. As a rough guideline we ask 
for articles of 1000/2000 words and school news of about 
300/400 words. 

What is the submission procedure?
Please send as a  Microsoft Word file attached to an 
e-mail. To submit articles for publication, contact John 
Clawson by email at  editor@networkingcet.co.uk

How should manuscripts be submitted?
We prefer Microsoft Word files submitted via e-mail. 
Try to avoid complex formatting in the article. Charts, 
graphs, and photos should be submitted as separate 
PDFs. Electronic photos should not be embedded into a 
Word document as this reduces their quality. 

Photographs and Illustrations should be supplied 
electronically as high resolution TIFF (*.TIF) or JPEG 
(*.JPG) files).  Photographs and illustrations should be 
sent in colour with a resolution of 300 dpi and a minimum 
size of 100 mm x 100 mm when printed (approx. 1200 
pixels wide on-screen).  Hard-copy photographs are 
acceptable provided they have good contrast and 
intensity, and are submitted as sharp, glossy copies or 
as 35 mm slides or as scanned high resolution digital 
images (eg. a 300 dpi 1800 x 1200 pixel *.JPG). 

• Computer print-outs are not acceptable.   
• Screen captures are not ideal as they are usually not    
   very high quality.

Captions
Each photograph or illustration should have a self-
explanatory caption. If you do not supply images, you 
may be asked to submit suggestions and possible 
sources of non-copyright material.

Who owns copyright to the article?
You do but Networking - Catholic Education Today owns 
copyright to our editing and the laid-out pages that 
appear in the magazine. 

What are some hints for success?
As much as possible, talk about your experience rather 
than pure theory (unless discussed in advance) Use 
specific examples to illustrate your points. Write the way 
you’d talk, with a minimum of jargon. Near the beginning 
of the article, include a paragraph that states your 
intentions. Don’t be subtle about it: “This article will...” 
is fine.
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Towards the end of the summer 
term Networking (through its parent 
company NetCet Ltd) sponsored a 
research Colloquium (a one day event) 
at Newman University. The day focused 
on a controversial document, published 
six months before on ‘How to regulate 
faith schools’.  This document is a set 
of arguments developed by political 
philosophers at Warwick University 
(originally published in November 2018) 
that raise ongoing concerns about 
faith schools. One of the authors of 
the document, Dr Ruth Wareham, took 
part in the Colloquium and helpfully 
spelt out why she and her colleagues 
remain so concerned about all faith 
schools, including our successful and 
popular Catholic ones.  In large part 
the crux of their concerns come down 
to the place of the educational goal of 
‘autonomy’.   There remains  a deeply 
held worry that all faith schools stifle 
or even actively impair the autonomy 
that children and young people ought 
to develop whilst at school. If this is 
the case then rather than contributing 
to the common good, Catholic 
schools, like all faith schools are doing 
something harmful for the well-being of 
society.  Given this, then the State has 
to carefully regulate faith schools.  The 
concerns raised in How to Regulate 
Faith schools about education for 
autonomy are ones that advocates 
of Catholic education find difficult to 
fully respond to. One of the prime 
reasons for this is because the aims of 
Catholic education are underpinned on 
parental rights. It is the parent’s rights 

to bring up their children within their 
faith which is given primacy in justifying 
Catholic education.  The emphasis is 
on the rights of the parents, rather than 
safeguarding the the child’s need to 
develop autonomously.
 
What quickly emerged throughout the 
course of the Colloquium is that Dr 
Wareham and her co-Researchers from 
Warwick University are making a theoretical 
argument, built around socio-political 
accounts of the aims and purposes of 
compulsory education and schooling.  
Against this framework fitting in alternatives 
approaches, grounded on religious beliefs 
quickly become  regarded as problematic.  
In socio-political terms ‘religion’ is typically 
classified as part-and-parcel of the private 
realm and bound up with our subjective 
preferences. Having sections of society 
who want a religiously grounded education 
can quickly be seen as barrier to social 
cohesion.  This is why it can be cogently 
argued that the State needs to carefully 
regulate all faith schools.

Moreover, framing the argument in How 
to Regulate Faith Schools along these 
theoretical grounds means that they tend 
to be impervious to appeals to practice and 
empirical evidence more generally.  Three 
serving headteachers, plus a number of 
former ones, took part in the Colloquium. 
Each repeatedly explained how in their 
experience Catholic schools are very good 
at educating children to become rounded 
human beings who flourish well in life.  
The point was repeatedly made that any 
concern over autonomy is overstated, and 
it does not reflect the excellent practice 
in Catholic schools of challenging young 
people to think through any religious beliefs 
they hold. The lived experience of those 
who lead Catholic schools stands in stark 
contrast to the theoretical concerns about 
faith schools inhibiting an education for 
autonomy.

Whilst it was pleasing that Dr Ruth 
Wareham (of the British Humanists) and 
Dr John Tilson (of Liverpool Hope) were 
happy to dialogue with advocates of 
Catholic education, the Colloquium proved 
more of an opportunity to rehearse some 
pre-existing prejudice against the cause of 
Catholic education.  In the assessment of 
Kevin Quigley, one of the participants in the 
Colloquium, the real issue is not so much 
these critical voices raise concerns about 
Catholic education, but ultimately what 
they represent.  This is a desire to remove  
of religion from the public square! Their 
‘soft’ approach of more regulation would 
throw the baby out with the bath water 
as regards Catholic Schools. All schools 
are more than regulated by the state, and 
a further set for faith schools feels unfair. 
For Kevin, the metaphor of the thin edge 
of the wedge springs to mind. Moreover, 
little attention was given from these critical 
voices about the value of Catholic schools 
and of their enormous contribution to the 
common good.  There is now a substantial 
record of how Catholic schools have been 
contributing to a proper functioning our 
secular society. The real challenge is to 
create a situation in which religion is valued 
as a positive resource and not automatically 
classified as a problem that needs careful 
regulation.

An important part of the Colloquium were 
the responses offered by professor John 
Sullivan and Dr Paddy Walsh (representing 
the CRDCE). Whilst both could see some 
merit in the in the ‘How to regulate faith 
schools’ document, they both drew 
attention to some of the socio-political flaws  
in the theoretical argument developed by 
Dr Wareham and her colleagues at Warwick.

Research Priorities for the next few 
years?

A second event, also sponsored by NetCet 
Ltd, was a gathering of some headteachers 
who have, or are completing research into 
Catholic education, along with a number 

by Sean Whittle

Visiting Research Fellow at 
St Mary’s University and Research 
Associate with Professor Gerald 

Grace at the CRDCE.
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Do Faith Schools Need 
More Regulating?



 

 
   

 
   

of established academics. The aim of the 
gathering was to listen carefully to some 
serving headteachers in order to discern 
what the research priorities for the next 
few years ought to be.  The researcher-
headteachers included Dr Richard Wilkins, 
Louise McGowen and Raymond Friel. The 
academics were Professors Susan Docherty, 
John Sullivan, Bob Bowie, Dr Paddy Walsh, 
Dr Ann Casson and Dr Sean Whittle.  Willie 
Slavin and Kevin Quigley of Networking also 
played a full part in the proceedings.

Given the funding issues, this a particularly 
challenging time for all schools in the UK.  

Beyond these immediate concerns there 
are some deeper existential issues which 
face Catholic Education, and it is these 
that most urgently need to be researched.  
In the course of the discussions with the 
researcher-headteachers the dominant 
issue to come up surround Academisation 
and Multi-Academy Trusts vis-à-vis Catholic 
Education.  There was a strong consensus 
that the move towards academy status 
has affected the way Catholic school 
headteachers view things.  Twenty years 
ago Professor Gerald Grace researched 
the way market forces had begun to 
heavily impact on Catholic education. Now 

a generation later there is a need for a 
substantive follow up study.  The concern 
is that Academisation has resulted in an 
acceleration of these market forces and this 
is having a detrimental impact on Catholic 
Education in England and Wales.

As a practical outcome NetCet Ltd has 
agreed to support a one day national 
conference on Catholic Schools and 
Academisation.  If all goes according to 
plan this event will take place in December 
2019.  More details of this event will be 
announced very soon.
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“The breadth and length 
and height and depth” 
(Ephesians 3:19)

Reflections on the Intent, Implementation and 
Impact of the curriculum in a Catholic school

(continued from the previous issue of Networking)

See-Judge-Act: notes towards a 
Catholic pedagogy

I’d like to go on now to consider a more 
systematic approach to curriculum which 
may be of use to us and help us to teach “in 
the light of the Gospel”: the See-Judge-Act 
methodology developed by the Catholic 
worker movements of the first part of the 
twentieth century. Its origins can be traced 
back to the hermeneutical principles of 
the New Testament. In Luke’s gospel, the 
risen Jesus encounters two despondent 
disciples making their way to Emmaus, 
leaving Jerusalem and their hopes behind 
them. They are arguing, failing to agree 
on the significance (interpretation) of the 
events they had witnessed only three days 
before. Jesus, whom they do not recognize, 
“interpreted to them the things about 
himself in all the scriptures” (Luke 24: 27). 
Jesus is revealed as their interpretative 

principle, their Rabbi by whom they ‘read’ 
and understand events. More than that, he 
is their living interpretative principle, which 
means a relationship of ongoing growth and 
formation.

As we’ve already noted, there can be no 
such thing as neutral knowledge, or a 
value-free curriculum. Any event, or text, 
is available to interpretation, or ‘reading’, 
and that interpretation is determined by the 
culture and disposition of the reader. What 
Jesus invited his disciples to do is to ‘read’ 
reality through His eyes, through the lens of 
the gospel, the good news, the Truth. The 
Church through the centuries has followed 
this hermeneutical principle, striving to be 
true to its one Teacher. In the modern age, 
the Church continued to read what Pius XII 
called the “signs of the times”. 

The Fathers of the Second Vatican Council 

called upon the faithful to continue to 
provide an interpretation of reality for the 
modern world, declaring that “…the church 
has the duty in every age of examining the 
signs of the times and interpreting them in 
the light of the gospel [my italics], so that it 
can offer in a manner appropriate to each 
generation replies to the continual human 
questionings on the meaning of this life and 
the life to come” (Vatican II, Gaudium et 
Spes, 4).

In the twentieth century, a method was 
developed to read the signs of the times 
and discern where action was required to 
bring about justice and peace. The Belgian 
Cardinal Joseph Cardijn (1882-1967) spent 
his priestly life ministering to the poor 

by Raymond Friel

Raymond Friel is the CEO of 
Plymouth CAST, a multi academy 
trust of 36 schools in the Diocese 

of Plymouth. He was a 
secondary headteacher for 14 

years, a National Leader of 
Education, General Secretary 
of the Catholic Independent 
Schools’ Conference and has 
written a number of books on 
Catholic education, including 

How to Survive in Leadership in 
Catholic Education and Gospel 

Values for Catholic Schools, both 
available from Redemptorist 

Publications.



 

and founded the Yong Christian Workers. 
He developed the methodology of See-
Judge-Act as a way of reading the signs 
of the times and translating the Church’s 
social doctrine into reality. His influence can 
be found in Mater et Magistra, Saint John 
XXIII’s encyclical on Christianity and social 
progress, issued in 1961.

Pope John XXIII, who by then had already 
called the Second Vatican Council, outlines 
three stages which should normally be 
followed in the reduction of principles 
into practice: “First, one reviews the 
concrete situation; secondly, one forms a 
judgment on it in the light of these same 
principles; thirdly, one decides what in the 
circumstances can and should be done to 
implement these principles. These are the 
three stages that are usually expressed in 
the three terms: look, judge, act” (Pope 
John XXIII, Mater et Magistra, 236).

This inductive methodology, or pastoral 
cycle as it is sometimes known, was 
central to the approach of Vatican II. 
The structure of Gaudium et Spes itself 
followed the three-stage approach and in 
Apostolicam Actuositatem, the Decree on 
the Apostolate of the Laity, the method was 
proposed as central to the formation of 
lay people. It argued that “since formation 
for the apostolate cannot consist in merely 
theoretical instruction, from the beginning 
of their formation the laity should gradually 
and prudently learn how to view, judge and 
do all things in the light of faith” (AA, 29).

The same approach is found in Gravissimum 
Educationis, the Declaration on Christian 
Education. The purpose of the school is 
“not only to develop with special care the 
intellectual faculties but also to form the 
ability to judge rightly [my italics] to hand on 
the cultural legacy of previous generation, 
to foster a sense of values, to prepare for 
professional life” (GE, 5). The ability to 
judge, or interpret, rightly – that is in the 
light of the Gospel – is explicitly linked to a 
set of values – Gospel values – which will be 
the “saving leaven” the young person, it is 
hoped, takes into his or her adult life in the 
world.

Human judgement of course is always 
partial, arising from a particular historical 
and social context. So why does the 
Church insist on this inductive (bottom 
up) approach? Why move away from the 
deductive (top down) approach which told 
us what to think and believe? Well, the 
problem is the deductive approach does 
not have the flexibility to be applied in every 
context, or ‘sign’. Part of the remarkable 

insight of Vatican II was to honour not 
only the experience of the individual but 
their ability, in conscience, to arrive at 
right judgement in the light of faith. And 
that does not simply mean coming to 
conclusions according to the teaching of 
the Church. In a much-debated formulation 
in Dignitatis Humanae (the Declaration 
on Religious Freedom) the faithful “ought 
to carefully attend to [my italics, note: not 
‘conform to’] the doctrine of the Church” 
(14) when exercising conscience. Just like 
the disciples in Emmaus, their experience 
is confirmed by the official Church (in 
Jerusalem) but in the meantime they know 
(“did not our hearts burn within us?”) that 
they are now seeing things from the point 
of view of the Master. The ultimate test of 
course is the fruit of any action: does it add 
to the quantum of love, joy, peace, patience, 
kindness, generosity, faithfulness, gentleness 
and self-control (Galatians 5: 22-23) in the 
world?

This pedagogical method has not become 
an established feature of mainstream 
Catholic education in England, nor for 
that matter in mainstream formation. The 
reasons for this are beyond this paper, but 
one avenue which might be explored is the 
lack of any central and co-ordinating interest 
in the curriculum of Catholic schools beyond 
Religious Education and, until very recently, 
any co-ordinating interest in the formation 
of Catholic school leaders. On a visit to St. 
Scholastica’s College in Manila in 2017 as 
part of the National School of Formation, 
we saw the See-Judge-Act methodology 
embedded in the curriculum as part of a 
vision for education aimed at producing 
‘agents of change’. The Benedictine nuns 
who ran the school were part of a network 
of religious across Asia – and indeed South 
America – where the methodology of social 
justice was long established practice. Not 
just in the curriculum. When they have 
a chapter meeting to discern their way 
forward, they use the same approach.

In a curriculum context, step 1 of the 
cycle, to See, is about gathering as much 
information as possible about the text or 
the concrete situation or incident being 
explored. The key questions at this stage 
are to ascertain the ‘facts’ as far as they 
can be determined: what can be observed, 
what do you as an observer feel, what do 
you imagine the feelings of those involved 
to be? In a concrete situation, it’s about 
naming what is happening that is a cause for 
concern, examining the primary data of the 
situation. It is, in other words, about gaining 
as much knowledge as possible from every 
useful angle and perspective.

Step 2 is to Judge. In some models, this 
is further sub-divided into two: social 
analysis and theological reflection. The 
former will examine the economic, political, 
social, historical and cultural factors. Who 
owns what, who pays, who gets paid and 
how much, what are the male/female 
relationships, who makes decisions, how 
do decisions get made, who is left out, 
what past events influenced the situation, 
what values are evident? The theological 
reflection brings to bear the social teaching 
of the Church, or Gospel values. Is there 
anything in scripture, anything from our 
Teacher, to help us judge or interpret this 
experience in the light of faith?

For this stage the development of a Catholic 
imagination is important. The secular 
paradigm of knowledge ends with what can 
be seen and measured, empirical data. In 
the Catholic tradition, imagination is the 
faculty which allows us to comprehend that 
there is more to reality than meets the eye, 
helps us to judge rightly. In particular, we 
would seek to develop an ironic imagination 
in our pupils, that is the ironic imagination 
of Jesus, reversal of expectation: the last 
first, the weak strong, the poor blessed, 
the children wise. We would also seek to 
develop a prophetic imagination, which 
sees an alternative to the current situation 
and is not afraid to speak truth to power. 
We would, in other words, be inviting our 
pupils to develop wisdom, which is more 
than the sum of the parts and takes us deep 
into the biblical tradition and the teaching 
of the Fathers (Augustine). Merely acquiring 
knowledge and skills to get ahead in this 
life is a functional paradigm, drained of any 
vision of human flourishing.

Step 3 is to Act. From the information 
(knowledge) gathered and analysis 
(interpretative skills) what action needs to 
be taken to change the situation, to address 
root causes? In the language of Vatican II, 
what actions will lead to the transformation 
of the social structures that contribute to 
suffering and injustice. When the actions 
have been carried out, where possible, or at 
least advocated, then there is a final stage 
in many versions of the cycle which is to 
evaluate the impact of the actions and then 
begin the cycle again.

In Manila, we saw an example of pupils 
from the school visiting a home for the 
elderly and infirm. They gathered as much 
information as possible on their visit (See) 
and explored the circumstances of the home 
with as much imaginative depth as possible. 
In the process they were also developing 
skills (social skills, empathy, data gathering, 
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observation). Back in school they interpreted 
(Judge) their experience through sustained 
reflection on Matthew 25: 31-46 (“Lord, 
when was it that we saw you hungry or 
thirsty or a stranger or naked or sick or 
in prison and did not take care of you?”). 
Inspired by the gospel interpretation of 
vulnerability, the pupils started a campaign 
(Act) to improve the conditions in the home 
by lobbying the owners and visiting in their 
own time, getting their families and the local 
parish community involved.

In the gospels, we see the same 
methodology in action. One striking 
example is in Mark’s gospel, when Jesus 
arrives in Jerusalem for the final week of 
his life, which in Luke and Matthew begins 
with Jesus’ protest in the Temple, which 
many scholars consider to be the event 
which precipitated his death. Only in Mark’s 
gospel do we hear that Jesus ‘surveyed’ 
the Temple scene before he took action. 
“Then he entered Jerusalem and went 
into the temple; and when he had looked 
around at everything, as it was late, he 
went out to Bethany with the twelve” (11: 
11). Jesus sees, or surveys, then retires to 
Bethany to ‘judge’ or interpret what he has 
seen and then the following day, he acts, 
“he overturned the tables of the money 
changers” (11:15). 

We will find the same pattern in many of 
the parables (another area of study needs 
to be the pedagogy of Jesus, especially in 
the parables). Consider, for example, the 
Good Samaritan, which concludes with an 
invitation to act: “Go and do likewise” (Luke 
10: 37). In so many of his encounters, Jesus 
is teaching us to ‘see’ differently, as in the 
scene in the house of Simon the Pharisee. 
“Do you see this woman?” (Luke 7:44). 
Simon only ‘sees’ a sinner, a contemptible 
figure. He needs to see her – and himself 
- in a different way, in the light of God’s 
forgiveness.

I would argue that the See-Judge-Act 
method, so established in other parts of the 
Church, should become a standard method 
or pedagogy in the curriculum of Catholic 
schools. It is an ideal interpretative tool to 
ensure that the pupils are learning “in the 
light of the gospel” which is exactly what the 
Church expects in its schools, without ever 
spelling out in programmatic detail how 
this can be achieved. It will also perhaps 
help Catholic schools in England to adopt 
this methodology if they saw a close link 
between this and the method adopted by 
Ofsted in the new framework. It seems to 
me that Intent-Implementation-Impact can 

be mapped without too much strain against 
See-Judge-Act.

Ofsted’s first concern is the Intent of a 
curriculum, the high-level principles of 
knowledge and skills which the pupils need 
to acquire in order to be able to sustain 
learning in life and get a job. This can be 
mapped against See, which is essentially 
everything we want our pupils to ‘see’ 
(knowledge) in their journey through the 
curriculum and what skills they will need to 
develop seeing as deeply and responsibly 
as possible. This can apply equally to a 
text, an event in history, or an exposure 
to a concrete situation in the community. 
Implementation – or how the knowledge 
and skills are transferred and embedded, 
can be mapped against Judge, which is also 
how we develop in the pupils the critical 
faculties to interpret what they see, using 
big questions and gospel values as an 
interpretative lens.

Finally, Impact is very close to Act. Although 
for Ofsted, a key component of the impact 
of the curriculum will be exam outcomes, 
they are also interested in the impact on 
the pupil’s life chances and the rolling back 
of social disadvantage. For the Church, 
the Act element of the cycle is designed 
to contribute to the common good, to 
weaken injustice and make the world 
more conformed to the gospel. What both 
models have in common is a desire to see 
an end to social disadvantage as a barrier 
to human flourishing (in a secular English 
context this is certainly not a given, but 
a fruit of the deeply implanted gospel 
imperative of care for the marginalized and 
precarious).

ENDNOTE: Values and Virtues

A brief note on virtues and values to end 
on. A number of schools and dioceses now 
focus on the development of virtues as the 
desired outcome of Catholic education. 
This has certainly always been part of the 
Church’s understanding of human growth, 
but I would argue that if we start with virtues 
in a school setting, we can end up facing 
the round way, we end up facing away from 
the Gospel. Some schools seem to have 
adopted a wide and indiscriminate set of 
virtues, not all of which are recognizably in 
the Catholic tradition. The danger of this 
focus on the development of the individual 
is that we concentrate too much on what 
they can achieve by their own efforts and 
thus fall into the trap of Pelagianism, which 
Pope Francis deals with so compellingly in 
his exhortation, Gaudete et Exsultate.

What I have proposed is that we begin 
with Gospel values, in the classroom, in 
the assembly hall, in the staffroom. This 
approach keeps us facing the Gospel, which 
is what the Church invites us to consider as 
the primary focus of our schools. Indeed, 
“the Catholic school loses its purpose 
without constant reference to the Gospel 
and a frequent encounter with Christ” (TCS, 
55). Exposure to Gospel values, which is 
no less than exposure to the Gospel, for 
those who are open to being transformed 
(metanoia), leads to the development of 
the human virtues (skills) and ultimately 
the theological virtues, stable dispositions 
acquired over time, which in turn lead to 
one’s personal operative values being 
aligned to universal values. The human (or 
cardinal) virtues are prudence (See-Judge-
Act), temperance (how to live simply on 
the earth), fortitude (integrity in the face 
of other compelling narratives) and justice 
(commitment to the common good).

In the draft documentation of the new 
Section 48 framework (the inspection of 
RE and Catholic Life in Catholic schools in 
England) which I believe will be rolled out 
from next year, the bishops’ conference 
has introduced a focus on virtues, but 
with a clear link to values. To be judged 
Outstanding for Catholic Life, inspectors 
will be looking to see that “an explicit 
Catholic virtues-based culture permeates 
the whole school and shapes its values. 
Staff can clearly identify and articulate 
these virtues and witness to wisdom, 
justice, compassion, reconciliation, love and 
forgiveness” (Catholic School Inspection: 
Evaluation Schedule and Grade Descriptors, 
Consultation Draft, March 2019).

My own contribution to the S48 
consultation, for what it’s worth, is the 
suggestion that we start with the Gospel, 
which is what the Church encourages us 
to do. Gospel values are no more than a 
portrait of Jesus Christ and a helpful way 
for a contemporary audience to relate to 
the Good News, as well as contribute to the 
wider conversation about values in society 
(especially British values, which are largely 
derived from Gospel values). From this 
encounter with the Word (and I don’t just 
mean the texts of the gospels, the texts are 
secondary to the Word) our pupils will be 
introduced to the counter-cultural Christian 
vision of the world. We do not know what 
good will come of this “leaven” in society. 
We plant the seeds, what happens after that 
is the work of the Holy Spirit.
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1. Catholic culture and race 
relations pre-Vatican 11

Despite a formal commitment to teaching 
about the dignity of all peoples and their 
equality if the sight of God,  Catholic culture 
and practice  was historically marked by 
institutional racism. A particularly virulent 
form of racism existed against the Jews (‘the 
killers of Christ’) and the Catholic Church 
was implicated in anti-Semitic persecutions 
throughout history (see Goldhagen 2002).

Catholics were also involved in racial 
practices during the colonisation of the 
‘New World’ and Africa, although individual 
Catholics opposed such policies, eg. 
(Barrtolome de Las Casas). 

2. The Second Vatican Council 
1962-1965): the beginning 
of transformation in Catholic 
practice.

A process of radical transformation in 
culture and practice began with the reforms 
of this Council and a serious commitment 
to antiracism in society and in education 
and in the internal life of the Catholic 
Church can be traced from this time. In 
the Encyclical, Pacem in Terris (1963) Pope 
John XX111 denounced the existence of 
racial ideologies which asserted that ‘some 
human beings or nations are superior 
to otheres by nature.’ John XX111 also 
began a process of removing anti-Semitic 
references to Jews in the liturgy and rituals 
of the church. The process of reform 
within the Church was formalised in 1988 
when the Vatican published the document 
The Church and Racism: Towards a more 
fraternal society. This declared: ‘every 
form of discrimination based on race ....
is absolutely unacceptable’  (Pope John 
Paul 11) (p. 26) and argued that : ‘Doctrine 
and examples by themselves and not 
sufficient. The victims of racism, wherever 

they may be,  must be defended. Acts 
of discrimination amongst persons and 
peoples.... which lead to contempt and 
to the phenomena of exclusion must be 
denounced and brought to light...’ (p.35) 

Such public statements were an implicit 
recognition that the Church in the past had 
failed to live up to its own teaching that ‘all 
are one in Christ’, despite papal teaching. (l) 

3. Transformations in Catholic 
schooling

Two examples of Vatican II transformations 
in Catholic education can be cited: 

•  Educational service to all
 The Vatican document, The Catholic 

School ( 1977) expressed a new spirit 
of service and openness in Catholic 
education: ‘First and foremost, the 
Church offers its educational service 
to the poor or those who are deprived 
of family help and affection, or those 
who are far from the faith’ (p.44) and 
added in a section entitled ‘Openness 
to non-Christians’, ‘In the certainty that 
the Spirit is at work in every person, the 
Catholic school offers itself to all, non-
Christians included ... ‘(p.66). This new 
guidance was intended to overcome 
the restrictions and limitations of the 
‘Catholics only’ model of schooling 
by indicating that in multi-faith and 
multicultural communities the Catholic 
school ( subject to logistics) was at the 
service of all who valued its educational 
ethos. 

 • Opposition to Apartheid 
 In a post-Vatican II spirit of reform the 

Southern African Catholic Bishops 
Conference took a stand in opposition 
to the apartheid state policy of racial 
separation in schooling. Despite 
government threats that racially mixed 

Catholic schools would be closed down, 
the Catholic school system refused 
to operate a policy of apartheid. Pam 
Christie’s research (1990) has shown 
that in the struggle to establish racially 
mixed Catholic schools in South Africa 
between 1976 and 1986, the Catholic 
Church took a leading role. Much of the 
actual drive for an antiracist educational 
policy and practice was provided by 
women religious (nuns) active in the 
schools. 

4. Catholic schools: research 
studies 

Catholic schooling in the USA has 
historically been associated with 
educational services for the poor and 
disadvantaged and especially for immigrant 
communities of Irish, Italian, Polish, German 
and Hispanic cultural origins. Many research 
studies have shown that such educational 
provision has had good ‘-outcomes for 
disadvantaged communities in terms of 
academic achievement, progress to higher 
education and subsequent social mobility. 
Catholic schools in inner-city areas in the 
USA are frequently at the service of black 
communities who may. or may not be 
Catholics.

A study by Cibulka et al ( 1982) investigated 
fifty Catholic elementary schools with 
ethnic minority enrolments of at least 70 
per cent (in Chicago, Detroit, Los Angeles. 
Milwaukee Newark, New Orleans, New 
York and Washington) and found that  
such schools were serving families which 
were larger and poorer than the average 
American family. Many were single parent 
families and more than half of the families 
were not  Catholic. 

Bryk et al (1993) in a major study of Catholic 
high schools in the USA found strong 
commitments to social justice (including 
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anti-racist programmes) in these post-
Vatican  institutions. These commitments 
were expressed in two ‘missions’:
‘Although we have emphasised the 
education of disadvantaged students, we 
note that Cad1olic schools deliberately 
strive to inculcate an understanding of 
and a commitment to social justice in all 
their students. Many of these students 
are likely to move into powerful positions 
in society as adults. The Catholic school 
emphasizes to its students the value of 
leadership for social justice ... ‘ (pp.340-41 ). 
ln the specific field of race relations, studies 
such as Irvine and Foster’s, Growing up 
African .American in Catholic Schools (1996) 
suggest that many Catholic schools in the 
USA have serious commitments to antiracist 
educational environments. 

Bernadette O’Keeffe has been the leading 
researcher of ethnic and race relations 
in Catl1olic Schools in the UK. It is clear 
from her scholarly writing that she believes 
that Catholic schooling in the UK has 
been slower in coming to terms with the 
implications of pluralism and of a multi-faith 
and multicultural society. Her conclusions 
in 1992 were that: ‘Catholic schools face 
the need for development of good practice 
in multicultural education, the adoption 
of anti-racist stances and the demands of 
a multi-faith intake’ (pp.42-43). However, 
O’Keeffe and Zipfel in a more recent survey 
of Catholic schooling have found evidence 
that such good practice is in the process of 
development (2003 forthcoming). 

5. Pope John Paul II and Anti-Racist 
teaching 

The Vatican document The Church and 
Racism (1988) issued under the authority 
of the Pope, concludes with a section 
headed ‘Contribution of Christians, in union 
with others, to promoting fraternity and 
solidarity amongst races! (2) This section 
emphasises the crucial role of schooling 
in countering racism. The Pope has shown 
leadership in attempting reconciliation with 
the Jewish community internationally and 
in attempting to overcome the historical 
legacy of anti-Semitism in the Catholic 

Church. In a recent study which is still highly 
critical of anti-Semitism in Catholic culture, 
Daniel Goldhagen (2002) notes: ‘There can 
be no doubt that substantial progress has 
been made by the Church. beginning with 
Vatican II, in reducing its overt anti-Jewish 
teaching ... · (p.244) However, Goldhagen 
also believes that much more radical 
reform is required in the Church’s theology, 
liturgy and educational systems if the 
institutional anti-Semitism of the past is 
to be eradicated. This situation probably 
holds true for other forms of racism in 
Catholic culture. In my own research with 
60 Catholic secondary headteachers in 
London. Liverpool and Birmingham (Grace 
2002) references to racism and to anti-
racist policies were muted. One London 
headteacher who chaired a Justice and 
Peace Working Party on Countering Racism 
in Catholic schools was critical of what 
he saw as a culture of silence among his 
colleagues on racism questions ... ‘ they ·re 
in denial in effect’ (p.228). 

Catholic schools, mission integrity 
and antiracist education

Catholic faith-based schools of high mission 
integrity are characterised by a serious 
commitment to antiracist education and 
to social justice. Such schools manifest not 
simply a formal attachment to Christian 
principles but a praxis of human dignity, 
love and justice. In attempting to Jive 
the Gospel values they are fulfilling their 
authentic mission -as was the case with the 
Catholic schools of South Africa. Catholic 
schools of low mission integrity still retain 
elements of racism from their historical 
culture. Such scl1ools have yet to be 
transformed by the new spirit of Vatican 
II. No Catholic school in contemporary 
society which manifests racist ideology or 
educational practice can claim to be an 
authentic Christian and Catholic school. 

Notes
(1)  One of the most powerful statements on 

Catholicism and racism was made by Pope 

Pius XI in the Encyclical, Mit Brennender Sorge 

in 1938:  ‘Catholic means universal, not racist, 

not nationalistic in the separatist meaning 

of these two attributes ... We do not wish 

to separate anything in the human family ... 

It must be stated that people are first and 

foremost all one great and single species, 

one great and single family of living beings ... 

There is only one human, universal, ‘catholic’ 

race ... This is the Church’s response’ (See The 

Church and Racism [pp.14-15) 

(2) The Church and Racism (1988) states: ‘The 

1965 U.N. Convention expressed forcefully: 

“Any doctrine of superiority based on the 

difference between races is scientifically false, 

morally condemnable and socially unjust and 

dangerous”. The Church’s doctrine affirms 

it with no less vigour: all racist theories are 

contrary to Christian faith and love’. (p.43) 
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Here, Alison Gelder reflects on ways to 
seek a better distribution of power in 
our country, and explains how T4CG’s 
Common Good Schools programme 
resources young people to take 
responsibility to help them find their 
unique purpose as well as benefiting 
their local community. 
 
Recently I took part in a round table 
discussion with a group of fairly powerful 
people to talk about sharing power with 
the people we work with in communities. 
Most of us acknowledged the irony of the 
situation and some spoke from personal 
experience about the challenges of 
practical power sharing. Some of us were 
able to speak from the point of view of 
being excluded or powerless. All of us are 
seeking a better distribution of power in 
our communities and, scaling it across our 
country. 

Often in a discussion about power, there 
is an emphasis on rights. But for me there 
are two key factors to think about, both of 
which came up in our conversation.

The first is the principle of Subsidiarity. This 
is one of the least well known but most 
important principles from Catholic social 
teaching and Common Good Thinking. 

Subsidiarity, as we at Together for the 
Common Goodexplain it, is where 
responsibility is taken at the most 
appropriate level. Its key purpose is to 
protect the integrity and dignity of the 
human person. 

So decisions should always be taken as 
close as possible to where they will have 
their effect. A central authority should 
perform only those tasks, take only those 
decisions, which cannot be performed 
or taken at a more local level. Since 
responsibility for decision-making implies 

power to take decisions, this means that 
power should be vested as close to the 
action as possible.

For example, when you are bringing up 
children, you don’t give them too much 
responsibility too early, but equally you 
don’t give them too little or you infantilise 
them and make them dependent. Similarly, 
the administrative state should not usurp 
the responsibilities of the family or the 
community. It is very revealing to run 
scenarios under the lens of Subsidiarity, 
from domestic decisions, to social action 
projects, to government policy.

Therefore, and this is my second factor, 
there is little point in devolving power and 
responsibility for a decision to individuals 
or a community organisation if they do not 
also have the resources, energy, training, 
headspace to take it on. Which is where our 
Common Good Schools programme comes 
in. 

Taking Responsibility, 
Finding Purpose

by Alison Gelder, Director of 
Operations at Together for the 

Common Good.



 

The ten session Common Good Schools 
programme enables young people to take 
personal responsibility, to value community 
and each other, and shows them how to put 
the principles of the Common Good into 
practice. 

The programme helps them learn a sense 
of mutual obligation and how to handle 
power with integrity, for the benefit of the 
community in which they live. By fostering 
local engagement, the programme helps 
to position a school rooted its local 
neighbourhood as a force for the Common 
Good. 

Grounded in Christian social teaching but 
communicated in non religious language, 
this programme enhances moral, spiritual 
and character education, encouraging 
independence of thought and enabling 
young people to discern their unique 
vocation in relationship with others. 

The inspiration for the resource comes from 
two years of partnership work with Alsop 
High School in Liverpool, which won the 
WOW Educate Award in the North West, 
“for outstanding work to foster community 
cohesion and develop pride in the wider 
community of North Liverpool.” They won 
other awards too, and were shortlisted for a 
TES Schools Community Impact Award.

Common Good Schools is a linked set of 
lesson plans, assemblies and community 
engagement activities designed for KS3 
and 4 (and can be scaled up for VI form, or 
down for Year 6). The lesson plans are very 

flexible and can be incorporated into pretty 
much any time slot, from RE lessons to a 
shortened form in Tutor time.

As our round table reflected on the 
difficulties people sometimes face in 
taking or exercising power, one of us 
came up with the phrase ‘a sense of 
constructive entitlement’. To me this would 
be the opposite of the benefit/welfare 
dependency or the scrounger mentality 
that is scapegoated in the tabloid media or 
reality TV. 

And again it links with a key aspect of our 
work at Together for the Common Good; 
the idea that each of us has a unique 

vocational responsibility. Reflecting on, and 
practising, Common Good principles can 
help us discern what our purpose is and 
how better to live it out. 

The Common Good Schools programme is 
currently in an extended pilot phase, being 
used in two schools in London and more 
are set to join soon. Through the weeks, 
the young people involved are developing 
a sense of their own value as human 
beings located in a community – each with 
unique gifts and skills. There is a growing 
sense of purpose as they understand the 
importance of their role and as they learn 
to take responsibility in the building of the 
Common Good.

Year 7 Common Good Ambassadors at St John Bosco College, Battersea

Partners in Liverpool’s Hope16 initiative with T4CG’s Common Good Schools Toolkit

Photos courtesy of St John Bosco College, Battersea, London and Alsop High School, Liverpool.
This article was first published on the website www.togetherforthecommongood.co.uk
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ATCRE and RE teacher at Gumley 

House Catholic School

August 2019

Over the last two years there have 
been some important stirrings amongst 
those who teach RE in our Catholic 
schools, with the creation of a brand 
new association for RE teachers who 
work in Catholic schools. In March 2019 
the first Annual General Meeting of 
ATCRE was convened and plans are 
underway for what will be an exciting 
first annual conference in February 
2020.
 
This new association is called ATCRE, an 
anacronym which stands for the Association 
of Teachers of Catholic Religious Education.  
It is essentially a grassroots movement, 
driven by RE teachers who work in Catholic 
primary and secondary schools. It was 
formally launched in 2018 at the first ever 
academic national conference on RE in 
Catholic schools held at Heythrop College.  
The driving force behind the creation of 
ATCRE is Matthew Dell, an RE teacher with 
twenty-five years experience of working 
in Catholic schools.  Early on in his career 
Matthew Dell became involved in Section 
48 Inspections.  This allowed him to come 
into direct contact with many of those who 
teach RE in Catholic Schools.   He found 
this opportunity to simply meet and engage 
with other RE teachers was very enriching 
for his own classroom practice but also 
in terms of sustaining his passion for well 
taught RE.  Crucially Matthew Dell began to 
realise that whilst he had this benefit, most 
of those who teach RE in Catholic schools 
do not.  At best primary RE Co-ordinators 
and secondary Heads of RE could take part 
in some diocesan level INSET or support, 
however most classroom teachers do not 
have much opportunity to collaborate 
with other RE teachers in Catholic schools. 
Paradoxically this stands in stark contrast to 
the situation amongst RE Teachers outside 
the Catholic sector.  For these teachers 
NATRE is a very active subject teacher 

association for RE professionals which 
originally began in 1985.  What Matthew 
Dell picked up on was a growing need for 
some forum to specifically support those 
who teach RE in Catholic schools.  Their 
needs as subject teachers are different to 
those in non-Catholic schools.  In large 
part this is because of the importance 
attached to RE in Catholic schools.  In these 
schools RE normally receives a huge slice 
of curriculum time and the regular Section 
48 inspections means that this part of the 
curriculum takes on added importance 
when it comes to judging the performance 
of the whole school. These inevitably add 
to the pressures facing RE teachers in our 
Catholic schools.  Outside the Catholic 
sector RE teachers are often fighting for 
survival and are busy lobbying for the level 
of curriculum time and importance that the 
subject already enjoys in Catholic schools.

RE teachers in Catholic school stand 
in need of a subject association which 
recognises and supports them in their 
specific context.  The impetus provided 
by Matthew Dell for ATCRE is something 
which other RE teachers have quickly 
picked up on.  In discussions with both 
ordinary classroom teachers and members 
of the CES there has been a wide degree 
of consensus that there is a need for a 
specifically Catholic subject association for 
RE.  It is this broad consensus with all the 
various advocates of RE in Catholic schools 
which has made it possible for ATCRE to 
move from an idea to a functioning subject 
association, with a formal constitution and 
an elected executive, within just a few years.  
In terms of key principles ATCRE seeks to:

- Support the mission of Catholic 
Education in England and Wales

- Foster and support outstanding 
teaching and learning in RE in Catholic 
schools

- Be a forum for collaboration amongst 

RE teachers who work in differing types 
of Catholic school and colleges

- Create links between RE teachers in 
Catholic schools and others who have 
a stake in both Catholic Education and 
RE

There are three main aims which underpin 
the work of ATCRE.  The first is to facilitate 
dialogue amongst teachers of RE in 
Catholic schools.  Second, to share and 
celebrate excellent practice in RE in 
Catholic schools.  Thirdly, to provide a voice 
at the national level for those who teach RE 
in our Catholic schools.

In many respects it is this third aim which 
is perhaps the most important role that 
ATCRE will need to play both now and in 
the future. This is because RE teachers in 
Catholic schools need to find a voice that 
can be heard at a national level.  Whilst our 
diocesan structures have many advantages 
it also brings in notable degree of 
fragmentation and this has often inhibited 
wider collaboration amongst RE teachers in 
Catholic schools.  Too often the tendency 
has been to pay close attention to local or 
diocesan level issues, without looking at the 
bigger more national level.  Finding a voice 
for RE teachers at the national level is now 
more crucial than ever because there are 
many challenges that are besieging what is 
going on in RE in Catholic schools. These 
challenges to RE include: the academisation 
of Catholic schools, the exclusions of 
RE from the Ebac, the growing shortage 
of RE teachers, the imposition of a new 
Curriculum Directory in 2021, looming 
changes to Section 48 Inspections, and the 
ongoing dominance of the GCSE RS course 
which trickles down negatively to KS 3 and 
even KS 2 RE.  

The real the aspiration for ATCRE is that as 
a grass roots movement it will be able to 
become a national voice for RE teachers 
in Catholic schools.  It will do this in two 

ATCRE - Calling all those 
involved in RE in 
Catholic schools



ways: through the use of social media 
and the convening of an annual one day 
conference.  ATCRE’s website (www.atcre.
co.uk) is supported through both an active 
twitter account (http://www.twitter.com/
atcre_ew) and an upto date facebook page 
(http://www.facebook.com/atcre.ew).  
Obviously the advantages of using of social 
media is that it quickly opens RE teachers in 
Catholic schools up to wider national issues 
and debates.  Plans are well developed for 
the inaugural annual ATCRE conference on 
Saturday 8th February 2020 (at St Mary’s 
University).  This will be a significant national 
conference that aims to be even better than 
the first national conference on Catholic 
RE held at Heythrop in 2018.  The ATCRE 
conference will blend together practical 
seminars, exhibitors (such as CAFOD) and 
keynote speakers (including Mary Myatt) 
in order to address the conference theme 
(Discussing a/the Catholic curriculum). The 
newly appointed Executive of ATCRE are 
committed to making their first national 
conference a resounding success and so 
doing set the standard for subsequent 
years. Full details of the conference can be 
found on the ATCRE website.  

As part of the first AGM in March 2019 
the members appointed Matthew Dell 

as the Chair of ATCRE.  He is passionate 
about making the association grow and 
help it become  a national voice for RE 
teachers in Catholic schools.  In summing 
up his vision as the founding chair-person 
Matthew commented “There is a real 
need for ATCRE.  For a long time there has 
been a ‘gap’ for a national organisation 
to specifically represent and support RE 
teachers who work in Catholic schools.  A 
key way of achieving this support will be 
by facilitating dialogue among RE teachers 
in Catholic schools, and it is this which will 
help us be a voice for them at a national 
level.  A key feature of ATCRE from the start 
has been the support we have received 
from the Bishops of England and Wales.  
We are an organisation that is committed 
to positive links with other organisations 
such as NATRE and NBRIA. Above all 
ATCRE aims to work collaboratively. With 
the development of this association there 
are many exciting opportunities to support 
teachers who on a daily basis strive to teach 
engaging, challenging and relevant RE in 
our Catholic schools.”

The good news is that joining ATCRE is 
both easy and there is no membership fee!  
For more in details go to www.atcre.co.uk

Mater Dei Centre for Catholic Education

 Network of Researchers in Catholic 
Education Annual Conference 2019

Hosted by Mater Dei Centre for Catholic Education 
THURSDAY 17th - FRIDAY 18th October 2019

The Mater Dei Centre for Catholic Education DCU is delighted to host the 2019 annual 
conference for the Network for Researchers in Catholic Education. 

The theme of this year’s conference is ‘Catholic Education: 
Formal, Informal and Lifelong’

Our confirmed Keynote speakers include:
Dr. Ros Stuart-Buttle (Liverpool Hope University)

Dr. Gareth Byrne (Director of the Mater Dei Centre for Catholic Education)
Dr. Bernadette Sweetman (Mater Dei Centre for Catholic Education)

(Matthew Dell, Chair of ATCRE)
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News from CATSC

Conference delegates listening to some of the lectures in the 
Waldegrave Drawing Room, St Mary’s University

Nearly 100 delegates were welcomed to 
St Mary’s for an international conference 
entitled Leading the New Evangelisation 
which took place between 8th July – 13th 
July 2019.  The conference was organised by 
Dr John Lydon and Dr Caroline Healy, MA 
Catholic School Leadership Programme and 
members of CATSC Executive, Institute of 
Education, Faculty of Education, Humanities 
and Social Sciences. Prof. Anna Lise Gordon 
cordially addressed the group and officially 
welcomed them to St Mary’s where she said 
there was ‘great buzz’ to the conference. 
Delegates were drawn from all over 
Australia, the Philippines, England, Wales, 
Scotland and Ireland and consisted of 
school leaders, teachers and youth ministers 
involved in formation in Catholic schools, 
parishes and dioceses. Keynote speakers 
included Archbishop Christopher Prowse of 
Canberra and Goulburn, Professor Br. David 
Hall, La Salle Academy for Faith Formation 
and Religious Education, Australian Catholic 
University and Dr John Lydon, St Mary’s 
University. His Grace Archbishop Prowse 
spoke on Leadership Reflections on the 
New Evangelisation and Prof. Br. Hall 
presented on goals and key elements of 
evangelisation in contemporary Catholic 

schools. Dr Lydon delivered two keynotes: 
the first on the formation of teachers and 
leaders and the primacy of vocation and 
witness as key tools for the evangelisation 
of young people and another on the UK 
student context and culture in the context 
of faith formation in schools.

In addition, to the series of talks, Australian 
delegates visited key places of historic 
interest to Catholics in London including 
Westminster Cathedral. They were also 
invited to a presentation from the Catholic 
Education Service of England and Wales 
and the Archdiocese of Westminster 
Education Department who both supported 
the conference, on vision and formation 
strategies for Catholic schools in England/
Wales. A further visit was made to Tyburn 

Convent where pilgrims from all over the 
world visit the Shrine of the Martyrs. One 
day was also devoted to visiting primary 
and secondary Catholic schools in London 
to share comparative experiences and 
this involved: St James Catholic Primary 
Twickenham and St Richard Reynolds 
Catholic School Twickenham. Secondary 
schools included Cardinal Vaughan 
Memorial School; Sacred Heart High 
School, Hammersmith; Ursuline High 
Wimbledon; St Paul’s Sunbury-on-Thames. 
Finally, delegates participated in the Porta 
Fidei Retreat Experience held throughout 
the conference. The overall aim of the 
conference was to help delegates articulate 
how Catholic schools and parishes can 
be centres of the New Evangelisation and 
critically reflect on evangelisation parthways 
between schools and parishes encouraging 
staff and students into greater participation 
in the life and mission of the Catholic 
Church. Special thanks to Niamh Gleeson 
in Conferencing at St Mary’s for attending 
to every detail; Rev. Canon Peter Newby 
and Louise Gordon in the Chaplaincy for 
the planning and participation in liturgies 
and Joanna Oliva, MA Catholic School 
Leadership Postgraduate Student for being 
a being a most helpful Student Ambassador 
during the conference. 

Two members of CATSC Executive organise a conference on 
faith formation at St Mary’s University Twickenham with Australian 
Catholic University

Delegates participating in the concluding Mass of the conference 
celebrated by His Grace Christopher Prowse, Archbishop of 

Canberra and Goulburn, Australia

Left to Right: Prof. Br. David Hall, Director, La Salle Academy, Australian Catholic University, Canberra; Dr John Lydon, 
Programme Director MA Catholic School Leadership, Institute of Education, St Mary’s University; His Grace Christopher 
Prowse, Archbishop of Canberra and Goulburn, Australia; Prof. Anna Lise Gordon, Director, Institute of Education, EHSS 

Faculty, St Mary’s and Peter Woods, La Salle Academy, Australian Catholic University, Canberra Campus
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A special Thanksgiving Mass to celebrate 
the inaugural graduation of the first ten 
Derry students from the MA in Catholic 
School Leadership was held recently at 
St Mary’s School, Derry, Northern Ireland 
on 9th June 2019 when Most Rev. Bishop 
McKeown was the Principal Concelebrant 
alongside Rev. Paul Farren, St Eugene’s 
Cathedral, Derry. The Vice Chancellor 
of St Mary’s University, Professor Francis 
Campbell, was also present alongside the 
Programme Director of the MA in Catholic 
School Leadership Dr John Lydon, who 
was guest of honour, and Senior Lecturer, 
Dr David Fincham to celebrate with the 

graduate and their 
families.

If you live and teach 
in Northern Ireland 
or the Republic 
of Ireland and 
are interested in 
embarking upon 
the MA in Catholic 
School Leadership 
programme, please 
contact Dr John 
Lydon at john.lydon@
stmarys.ac.uk 

A special Thanksgiving Mass for the first Derry students graduates 
from Masters Degree in Catholic School Leadership of St Mary’s 
University Twickenham

Derry Graduates celebrating with their families at St Mary’s College, Derry in June

First Graduates from Derry, Northern Ireland of the MA in Catholic School Leadership Programme with the Vice Chancellor 
Francis Campbell, Most Rev. Bishop Donal McKeown, Bishop of Derry and Dr John Lydon, Programme Director and Dr David 

Fincham, MA Catholic School Leadership at a Special Thanksgiving Mass held in Derry recently on 9th June 2019.

St. Marys Girls Choir
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Dr John Lydon, CATSC Treasurer, delivers 
Keynote on his visit to Master Class 
Graduate Summer Schools at St Louis 
University, United States
Recently between 17th-20th June 2019, 
Dr John Lydon, Programme Director for 
the MA in Catholic School Leadership 
at St Mary’s University,  was invited to 
visit the Catholic Education Institute, a 
central feature of the landscape of St Louis 
University, Missouri, United States, directed 
Dr John T. James. St Louis University is a 
private Roman Catholic research university 
founded in 1818 and is the oldest university 
west of the Mississippi River and the 
second-oldest Jesuit University in the 
United States. It has an enrollment of 12,649 
students, including 7,984 undergraduate 
students and 4,665 graduate students.

While he was at the university, John gave 
a talk during a Master Class Summer 
School to the Catholic Education Institute’s 
postgraduate students on Catholic 
distinctiveness and ethos in education, 
which was very well received. This Institute 
opened in the autumn of 2016 and has 
become an on-campus hub offering a 
place to explore how Catholic spirituality 
and academic student life connect. The 
Institute also couples with the efforts of 
campus ministry and the university’s Office 
of Mission and Identity which encourages 
students to volunteer in the community as 
part of their degree programme. John’s visit 
to St Louis, followed on from Dr James’ visit 
to St Mary’s University during September 
2017 when an international conference was 
organised on the comparative histories of 
Catholic education in the United States and 
United Kingdom.

John also gave a keynote address to the 
Gateway School Leadership Institute’s 
Master Class Summer School on teacher 
education and the school system in the 
UK to international EdD students based 

in the Institute and another on distributed 
leadership in schools. The Institute includes 
a large educational leadership cohort from 
Saudi Arabia. This partnership with Saudi 
Arabia was developed after 9/11 by the 
Jesuits as a contribution to developing 
Christian-Muslim relations. The Saudi 
students were particularly engaged and 
spoke afterwards about the synergies 
between the two major world faiths in the 
context of school leadership, particularly 
servant leadership.

Other keynotes speakers for the EdD 
Summer School included Dr Jenni 
Donohoo, a leading professional learning 
facilitator, who gave a paper on leaders 
using collective efficacy for continuous 
improvement and school change. She 
emphasised the significant influence of 
collaborative inquiry on teacher practice 
and student achievement. Dr Susan 
Everson a member of the teaching team 
of the Educational Leadership Program 
at St Louis University spoke on the 
themes of educational change, change 
leadership and improvement planning. 
Similarly to Donohoo, she focused on the 
implementation of innovations that focus 
on educational success for every student. 
Finally, Dr Mike Rutherford, a training 
consultant, spoke on the logic model for 
providing skilful feedback and coaching 
to teachers. Again, his focus was on 
high-performance teaching and learning, 
leadership development (especially 
of teams) and results-based school 
improvement.

While in St Louis Dr Lydon visited 
significant Catholic landmarks in the city 
of St Louis, including the old and new 
Cathedrals alongside the Kenrick-Glennon 

Seminary, the flourishing Major Seminary 
for the formation of future priests in the 
Archdiocese of St Louis. He also managed 
to fit in a baseball game with the St Louis 
Cardinals!

The second keynote was marked by the 
presentation of a Certificate of Membership 
of the World Union of Catholic Teachers 
to Dr John James on behalf of St Louis 
University Missouri.

Dr John Lydon giving a presentation to postgraduate students of the 
Catholic Education Institute St Louis University, Missouri.

Dr John Lydon with Dr John James (front right) and 
postgraduate students of the Catholic Education 

Institute St Louis University, Missouri.

Dr John Lydon presenting a Certificate of Membership of 
the World Union of Catholic Teachers to Dr John James

Dr John Lydon with Drs Tracey 
and John James at the St Louis 

Cardinal’s baseball park
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The National Catholic Education Convention 
(NCEA) of America, Chicago 2019

Dr John Lydon and Dr Caroline Healy 
presented at NCEA 2019, held in Chicago, 
a Convention at which almost 10,000 
educators in Catholic schools engaged 
from all sectors. NCEA is the largest, private 
professional education association in the 
world. NCEA works with Catholic educators 
to support ongoing faith formation and the 
teaching mission of the Catholic Church. 
NCEA membership includes more than 
150,000 educators serving 1.9 million 
students in Catholic education. Apart 
from the thousands of educators from the 
USA, there was a significant international 
presence at NCEA 2019 from a range 
of counties including colleagues from 
institutions working in partnership with St 
Mary’s University. 

Dr Lydon presented jointly with Annette 
Jones, Assistant Director for School 
Leadership at NCEA, a paper entitled The 
International Perspective of Distributed 
Leadership: Moving from My Classroom to 
Our School. The presentation integrated 
critical scholarship with leadership practice 
and included a practical exercise for the 
many attendees. The presentation was 
followed by a lively discussion. Later in the 
day Dr Lydon presented a paper jointly 
with Dr Healy entitled Renewing Spiritual 
Capital in a Contemporary Context: 
Emerging Models. Again integrating 
scholarship with practice, this paper elicited 
a series of conversations on the extent to 
which spiritual capital can be renewed in 
a “post religious order era”. Attendees 
were particularly exercised by the Salesian 
model presented. The following comment 

from an Australian colleague is particularly 
illuminative:

It was great that we could have a good 
conversation about maintaining the Catholic 
identity of a Catholic school. In Australia, we 
have very few religious and priests working 
in our Catholic schools, along with very few 
lay teachers attending Sunday Mass. So this 
will definitely be a challenge for Catholic 
schools in Australia. 

Beyond the presentation Dr Lydon, as a 
member of the Catholic Higher Education 
Supporting Catholic Schools (CHESCS) 
group led by Thomas Kiely of Marquette 
University, met with other American 
University academics running Catholic 
School Leadership programmes including 
St Louis, University of San Francisco, Loyola 
Marymount Los Angeles and the University 
of Notre Dame (Alliance for Catholic 
Education), Seton Hall University and De 
Paul University. Sr M Paul McCaughey OP, 
representing the latter, is very committed 
to progressing a Global Masters in Catholic 
School Leadership which was the focus of a 
discussion at Australian Catholic University 
in 2017, attended by Dr Lydon and reported 
on Academic and Research News.

It is hoped that these links will prove to 
be fruitful in the context of the Institute of 
Education in general and the Centre for 
Research and Development in Catholic 
Education in particular. Concepts and 
ideas explored at the Convention were 
particularly germane to the work of the 
Institute of Education. This included 

discussion on Catholic school leadership 
across four continents including the 
dynamics of disaffiliation among young 
Catholics, Catholic identity and supporting 
teachers new to the profession aspiring 
leaders. 

Caroline and John were pleasantly 
surprised when, attending the Loyal 
Marymount Reception, they met Marie 
Lindsay, Headteacher of the school which 
hosts the St Mary’s MA in Catholic School 
Centre in Derry Northern Ireland. Marie 
had been invited to present on the shared 
education project which has been initiated 
in Northern Ireland involving Catholic and 
non-denominational schools. Marie spoke 
warmly about the impact of the Masters in 
Catholic School Leadership in the context of 
leadership development in her own school 
and schools across Northern Ireland and the 
Republic of Ireland.
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CATSC Treasurer delivers keynotes to the North Tyneside Catholic 
Primary School Partnership Conference

Earlier in the year Dr John Lydon was invited 
to speak to the North Tyneside Catholic 
Primary School Partnership Conference 
at the splendid venue of St James’ Park, 
Newcastle-upon-Tyne, home to the 
Newcastle ‘Magpies’ Football Club.  The 
conference was organised by Stephen 
Fallon, Headteacher of St Stephen’s 
Catholic Primary School in Newcastle and 
Andrew James, Headteacher of St Aidan’s 
Catholic Primary School, Wallsend.  The 
theme of the conference was ‘Faith in the 
Curriculum: a day of reflection on the intent 
of the Catholic curriculum’. A number 
of Catholic primary schools form part of 
this partnership and include: St Mary’s, 
St Joseph’s and St Cuthbert’s in North 
Shields; SS Peter and Paul, St Gregory’s, St 
Oswald’s and St Bede’s in South Shields, St 
Columba’s, St Aidan’s in Wallsend and St 
Stephen’s in Newcastle.

Over 350 headteachers, deputy 
headteachers, assistant headteachers, class 
teachers and teaching support staff were 
present.  The theme of the conference 
emerged as during the past two years much 
time has been spent in schools refocusing 
on the curriculum.  Catholic primary schools 
have been challenged to think deeply 
about what they want their children to learn 
and what they want them to know as they 
move through primary school and onto the 
next stage of their education. Ofsted have 
particularly challenged school to reflect on 
the intent, implementation and impact of 
the curriculum.  Therefore, the aim of this 
conference was to provide all those present 
with a richer language to articulate the 
intent of our curriculum in Catholic schools 
and how what children learn in Catholic 
primary schools is distinctive and why.

The day opened with a liturgy led by Mgr. 
Andrew Faley, Parish Priest of Our Lady 
Star of the Sea, Backworth and former 
Assistant General Secretary of the Bishops’ 
Conference. This was followed by a brief 
overview from Mark Evans, HMI National 
Lead for Religious Education. Dr John 
Lydon provided two keynotes during the 
day, followed by lively Q & A sessions.  The 
first was entitled ‘Leadership Ideals for the 
21st Century – Christ-centred and Servant 
Leadership’ and discussed the centrality of 
teachers and school leaders as authentic 
witnesses to the Catholic faith in regard to 
delivering the curriculum, no matter the 
content.  He continued to state that their 

formation was essential for delivering an 
outstanding Catholic curriculum and first 
and foremost, making schools Christ-
centred by teachers modelling Jesus’ 
ministry through invitation and initiative, 
inclusion, presence, building community 
and challenge. This keeps schools loyal to 
the mission of the Catholic Church to made 
Jesus Christ known to all in their lives.  He 
poignantly quoted Pope Francis ‘we need 
to remember that all ….teaching ultimately 
has to be reflected in the teacher’s way of 
life, which awakens the assent of the heart 
by its nearness, love and witness’ (Evangelii 
Gaudium, 2013: 42). He also outlined the 
importance of servant leadership, going 
the extra mile to serve the disadvantaged 
and vulnerable and deliver excellence in all 
aspects of a holistic vision of the curriculum, 
including opportunities for extra-curricular 
activities and being ever-present during 
them. Then ‘in this setting [the Catholic 
school] the pupil experiences his dignity 
as a person before he knows its definition’ 
(Congregation for Catholic Education, 1977, 
The Catholic School: 55).

The second keynote referred to ‘Catholic 
distinctiveness and the Curriculum’. It 
revisited the work of Thomas Groome 
(1998), that there must be balance in the 
curriculum: ‘a curriculum with a balance 
of all three (disciplines, experience and 
society) requires that educators balance 
attention to all three. To over accentuate 
disciplines gives too much power to the 
past, neglecting people’s own present 
lives and the needs of the future. Too 
much emphasis on learner’s experiences 
neglects the wisdom of the ages and each 
generation’s responsibility for the future. 
Too much focus on future needs of society 
neglects our need to live humanly now 
and to enjoy and draw upon the legacy of 
tradition (p. 219). The Congregation for 

Catholic Education (1997) stated that:

‘education is not given for the purpose of 
gaining power but as an aid towards a fuller 

understanding of, and communion with 
man, events and things. Knowledge is not 
to be considered as a means of material 

prosperity and success, but as a call to serve 
and to be responsible for others (56). ‘

He drew on the example of one primary 
school ‘Building the Kingdom’ through 
everyday delivery of the curriculum.  This 
reinforced the distinctive mission of 
teaching the faith and pupils encountering 
God rests with teachers and school leaders: 
‘most of all, students should be able to 
recognise authentic human qualities in 
their teachers. They are teachers of the 
faith; however, like Christ, they must also 
be teachers of what it means to be human’ 
(Congregation for Catholic Education, 
1998: 96). Finally, Dr Lydon concluded 
with a quotation from his 2011 book 
The Contemporary Catholic Teacher: A 
Reappraisal of the Concept of Teaching 
as a Vocation in the Catholic Christian 
Context by stating that there should be 
no distinction between having a vocation 
and being a professional, both being 
essential components of the pathway of 
discipleship (Lydon, 2011: 143).  The Q & 
A sessions following the keynote sparked 
interest on how parents are increasingly 
expressing their Catholicity by sending 
their children to a Catholic school, rather 
than attending Mass  and the ever-evolving 
nature of parents as primary educators and 
the relationship between the family, Church 
and schools. Andrew James Headteacher, 
expressed how the day ‘stimulated a lot 
of discussion and was a positive way to 
bring all staff together across the family of 
schools’. The day closed with prayers led by 
Mgr Andrew Faley.

Left to Right: Mgr Andrew Faley, Parish Priest of Our Lady Star of 
the Sea, Backworth, Mr Andrew James, Headteacher of St Aidan’s 
Catholic Primary, Wallsend, Dr John Lydon, Programme Director, 
MA Catholic School Leadership, St Mary’s University, Twickenham 
and Mr Stephen Fallon, St Stephen’s Catholic Primary, Newcastle.

Dr John Lydon presenting to over 350 school staff at 
St James’ Park, Newcastle-Upon-Tyne, who are part of the 

North Tyneside Primary Partnership



 
   

By Rosa Lewis 
Parliamentary Officer, 

Catholic Education Service

St Elizabeth’s School - 
A Place of Healing and Hope

Arriving off the train in the small town 
of Bishop’s Stortford on a gloriously 
sunny day, I asked the taxi-driver if he 
could take me to The St Elizabeth’s 
Centre. His face lit up and he said 
“of course I can! It’s such a lovely 
place there, the staff are amazing 
people”. This reaction indicated what 
a special place St Elizabeth’s is, and 
this was a sentiment that was repeated 
throughout the day. Driving into the 
tiny village of Much Hadham the taxi-
driver motioned to the small thatched 
cottages and farm steadings that were 
dotted among the countryside. As we 
got closer to St Elizabeth’s he pointed 
out the stall where the centre sells 
home-grown vegetables. Upon arriving 
at the centre, I was met by Sam, St 
Elizabeth’s School’s head-teacher, Sister 
Annette and Sister Patricia - two sisters 
who have dedicated their lives to the 
work that was founded by their order 
over 115 years ago.  

Sister Patricia explained the history of the 
centre to me. Cardinal Vaughan visited the 
Daughters of the Cross of Liège in Germany 
and, after seeing the work of the sisters with 
epilepsy sufferers there, he was keen to 
found something similar in England. In 1899 
he requested that the Superior General, 
Reverend Mother Marie Augustine, start a 
school in England. Whilst Cardinal Vaughan 
did not live to see the school in operation, 
his far-sighted vision, paired with the sisters’ 
resilience and conviction, laid foundations 
that shape and energise the centre to this 
day. 
                                
The centre, which spans across 66 acres, 
is nestled amongst idyllic, sprawling 
countryside. The reason for the centre 
being placed so remotely, however, is far 
less quaint. Such was the societal distaste 
towards epilepsy when the first 9 sisters 
set up the school in 1903, that the school 
was placed as far away from civilisation 
as possible. Indeed, when the school was 
established, there were only two other 
places in the whole of England providing 
care for those living with epilepsy and 

no provision at all in the rest of Great 
Britain. Children with the condition were, 
often, living in workhouses or asylums and 
Catholic priests were seldom allowed entry 
into these settings. Not only, therefore, 
were Catholic children with epilepsy 
unable to access education, they were also 
prohibited from receiving pastoral visits, the 
sacraments and religious instruction as well.       
                                
The secluded location of the school is an 
apt metaphor for the societal attitudes 
towards epilepsy at the turn of the century. 
The subsequent development of the school, 
however, as well as the ever-encroaching 
growth of Much Hadham Village reflects 
the increased understanding of epilepsy, 
disability and difference. Today the 
centre is one of the largest employers in 
Hertfordshire, with over 700 staff. As well 
as the original school, the centre boasts 
a state-of-the-art college as well as adult 
residential care facilities. The centre has 
innovated and grown over the years to 
provide tailored care to those who find 
a home in the centre, allowing them to 
flourish and live more fulfilled lives.  
                                
St Elizabeth’s School currently serves 
47 pupils between the ages of 5 and 19 
and supports its pupils 24 hours a day 52 
weeks a year. The school tries to ensure 
that new students can come at the point 
of need rather than at a designated point 
in the school year. Resultantly, the number 
of pupils in attendance is constantly 
fluctuating. Each pupil has a personalised 
learning programme with some having 
one-to-one intensive interaction and some 
following a more mainstream programme. 
Working with the different needs of pupils 
requires flexibility and creativity with 
lessons being adapted depending on the 
cohort. St Elizabeth’s is sometimes the 
first opportunity a child may have had of a 
school life and the school aims to provide 
the best opportunities that it possibly can. 
The school employs a multidisciplinary 
approach toward learning and teaching 
which recognises the individuality of each 
pupil and the tools that they will need to 
thrive.       
                                
Sam, Sister Pat and Sister Annette all 
agreed that it was nigh on impossible to 
name what it is that makes Saint Elizabeth’s 
so special. Among the ideas that they 
posited was the peaceful atmosphere and 
“sense of calm”. Sister Annette mentioned 
“that everybody cares about everybody”, 

staff, pupils, families, residents and day-
visitors alike. Parents often come to the 
school for help because they have reached 
a point of crisis, feeling that they can no 
longer cope and that something needs to 
change. Where families can feel isolated 
because of their child living with epilepsy 
and/or complex needs, St Elizabeth’s has 
worked for over a century to create a place 
of solace where families feel recognised 
and cared for. Pastoral care, therefore, is a 
corner-stone of the service St Elizabeth’s 
provides, helping guide families from a 
state of despair to hope.  
                                
Ironically, the grounds which once signified 
the school’s separation from society give 
the people at St Elizabeth’s a profound 
freedom. The extensive space gives pupils 
a kind of liberty which they might not 
otherwise get. Students can run around, 
play, go out in the evening and ride a bike 
or go out in one of the school’s go-karts. 
The school recently received a donation of 
a bike which can have a wheelchair attached 
to it, which has been received with immense 
joy. This freedom branches out into the 
life and curriculum of the school, which 
promotes and develops independent living 
skills, and at every opportunity strives to 
provide pupils with choice and autonomy.  
                                
Whilst pupils at St Elizabeth’s come from 
all faiths and none, the school retains its 
Catholic identity and ethos. Like all Catholic 
schools, the fingerprint of Catholicism can 
be seen in the rhythm of the school day 
and year. On the feast of St Elizabeth, the 
whole centre comes together to sing and 
to celebrate, with the jubilations being 
facilitated in Makaton. St Elizabeth’s day is 
fondly called ‘doughnut day’ because of the 
longstanding tradition of having the treat 
on the day.    
                                
When the school initially opened, the very 
first act was to celebrate Mass. Over the 
years countless Catholic children have 
been able to receive the sacraments of 
first holy communion and confirmation in 
the same chapel – actualising the dream of 
Cardinal Vaughan when he first conceived 
of the school. In recognising the innate 
value and gifts of each person who comes 
to St Elizabeth’s, the school is a place of 
healing and happiness. This opinion, as 
I experienced in the taxi, is not only held 
by pupils, families and staff, but the wider 
community as well.
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Conference 2020 ‘The Pearl of Great Price’

After positive informal feedback at 
Conference 2019, we are thrilled to announce 
that our 30th anniversary CISC Conference 
2020 will be in Glasgow on 16th and 17th 
January at the Hilton Grosvenor Hotel. CISC 
will be taking over the whole hotel (a CISC 
first I believe!) which sits in the West End of 
Glasgow, alongside the botanical gardens 
and across the way from the University 
of Glasgow. It is a wonderful hotel and, I 
hope, will afford a much more bespoke and 
personal conference for you all. 

The theme of the conference ‘The Pearl of Great 
Price’ symbolises the ‘why’ and the ‘how’ of our 
schools whose identity and ethos are rooted in the 
fundamental understanding that our educational 
imperative is to give life to the full to all members 
of our school communities. And this fullness of 
understanding comes through encounter with 
God, intellectually morally and spiritually. 

We are delighted to announce the programme 
of guest speakers, workshops and extra-curricular 
activities(!) include keynote speakers, Professor 
Sir Harry Burns, former Chief Medical Officer for 
Scotland and professor of global public health 
at the University of Strathclyde and Dame Alison 
Peacock, Chief Executive of the Chartered College 
of Teaching. Workshops from Ten Ten Theatre will 
focus on their RSE programme and the Scottish 
Catholic Education service will lead on Inclusivity 

and Safeguarding. CISC with Richard Hester 
will present on good governance and headline 
sponsors Stone King and Kingston Smith will 
navigate the landscape - issues and trends. 

Mass will be celebrated by Archbishop Tartaglia 
with Bishop John Keenan and Canon Michael 
McMahon concelebrating. Further updates will 
follow but I hope that the quality and nature of the 
programme thus far has whet your appetite! 

In order to ensure sufficient accommodation, we 
have secured all bedrooms at the hotel and a 
small overflow at the Hilton’s sister hotel, close by, 
should additional rooming be required. As always, 
accommodation at the hotel will be prioritised for 
delegates booking before the closing date, ahead 
of being opened to exhibitors. 

In a change from previous years, and to allow for 
travel to be booked at the earliest time and with 
the cheapest prices, online  booking for delegates 
will open on 28th June 2019 and close on Friday 18 
October 2019. I hope that this change in protocol 
will provide you with greater flexibility in your 
planning and preparations for conference.

I’m enormously grateful to Matthew at St Aloysius’ 
and his PA Monica whose local lore, advice and 
support has been invaluable. 

So, pack your dancing shoes - a ceili is de rigeur 
north of the border - and whether you tak’ the high 
road or the low road, we’ll see you in Glasgow to 
celebrate the achievements of the last 30 years!

CISC NEWS

Catholic Independent 
Schools’ Conference

17 Rossiters Hill, Frome, 
Somerset BA11 4AL

T: 07949 394925 

by Dr Maureen Glackin



International Student Leader Conference
This was an engaging and inspiring 
young leaders conference that took 
place what seems like a long time 
ago now during the Easter break. 
The conference saw students from 
nine Jesuit schools across the globe 
come together to reflect, share, listen 
and learn from their own and other’s 
experiences of leadership. 

Each school shared a story that 
epitomised their experience of faith 
in life and life in faith, including, from 
the US:The Lazarus Project in which 

students volunteer to attend the funeral 
of people with no known friends or 
relatives; from Ireland, The Belvedere 
Sleepout, which sees students sleep 
out for two nights before Christmas 
to raise awareness and money for 
homeless charities (over 200k was 
raised in 2018) and from England, The 
Examen, in which one school stops 
to pray together at a set point each 
day with a student-led interactive 
experience of prayer.   

This was punctuated by inspiring keynotes 
from the Right Hon. Lord David Blunkett, 
Lee Rowley, MP and Lady Anne Neill, 
President of St Luke’s Hospice. 

What were the key messages that 
we all came away with? 

•  Have the courage to love 

•  Be prepared to let your life plan evolve 

•  Great leadership is inspiring, models 
by example, listens and has a unity of 
purpose, knows when to ask for help and 
persistently continues to offer help 

•  Wanting simple answers from and in a 
complex world can be both dangerous 
and an opportunity 

•  Don’t panic! 

Thanks to Nicky Cuddihy and all at Mount 
St Mary’s for such a moving, empowering 
and inspiring event that afforded all a 
greater appreciation of life and experience 
of faith.
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Another outstanding year for A Level results 
in CISC Schools
Students at CISC schools are celebrating another 
outstanding year for A Level results, with many students 
earning places at the top universities, despite a national 
outlook that suggests a fall in the number of top grades.

With nearly 70% of A Level examinations graded A*- B and a fifth 
of students achieving A*/A, St Edmund’s College is celebrating 
another year of success for its sixth form leavers.

St Edmund’s College A Level Results 2019

“It is especially satisfying to see another year of excellent results and 
outstanding value added”, commented Paulo Durán, Headmaster, 
“proof that these results are the fruits of our students’ ambition 
and hard work, supported by a committed body of staff in and 
outside the classroom. Studying at St Edmund’s really does make a 
difference, developing our students in mind, body and spirit.”

“Our leavers are going on to a range of prestigious and competitive 
universities as well as some highly sought after apprenticeship 
courses/training programmes; one of our students sky-high ambition 
is taking him on to pilot training!”

Of leavers progressing to university, nearly 60% have secured their 
first place choices and the school are delighted with the outcomes 
for those who went through adjustment and clearing. Popular 
choices this year include Birmingham, Cambridge, Edinburgh, 
Imperial, Loughborough, Nottingham, Queen Mary London, Royal 
Holloway and UCL.

Students at Mayfield School celebrated a set of exceptional A Level 
results across the full range of disciplines, with the highest level 
of A* grades achieved in recent years: particularly pleasing given 
media reports of a fall in the awarding of top grades nationally.
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Mayfield girls have secured places at leading universities in the 
UK, USA and Europe (including Oxford, Imperial, King’s and UCL, 
Durham, Edinburgh and Exeter among others) to study a wide range 
of academic disciplines encompassing Aerospace Engineering, 
Classics, Economics, Graphic Design, Medicine, Modern Languages 
and Physics.

Headmistress, Antonia Beary, comments: “It is a great joy to see so 
many girls achieve such impressive results again this year.”

“These results are a great credit to Mayfield’s inspirational and 
dedicated staff, as well as the girls themselves, who have all worked 
hard. I am confident that another cohort of Mayfield girls are leaving 
us ready and prepares to respond positively to the opportunities 
and challenges the future holds for them.”

Mayfield Girls

Students at Farnborough Hill were delighted to achieve 
outstanding results across the board, with two thirds of the year 
group earning an A*, A or B in all their subjects. The School was 
particularly delighted to see that 67% of the top grades were in 
subjects such as Mathematics, History, the Classics and the Sciences, 
as preferred by Russell Group universities.

Mrs Alexandra Neil, Head, shared her joy at the continued A level 
success, saying: “I am thrilled with today’s results, which are the 
outcome of many months of hard work and dedication on the part 
of both the students and the staff. It is heartwarming to be a part of 
the celebrations this morning and share in the delight of the girls 
and their families as they open the door to the final stage of their 
education. We wish them every success and happiness and we will 
watch their careers and future progress with pride.”

Overwhelming success for girls at Farnborough Hill

Sixth Form students at St Columba’s College were thrilled with their 
A Level results, with many accepting their first choice of university.
Headmaster David Buxton said: “Despite the much-publicised 
administrative problems over certain A Level exams this year, the 
vast majority of our students gained the results which enabled 
them to progress on to their chosen degree courses. We wish 

them the very best for the future and congratulate them on their 
achievements. Thank you to all of the teaching staff for their tireless 
hard work and support for our students.”

Notable achievements include Harvey who will study Theology, 
Religion & Philosophy of Religion at Cambridge University; Luke 
who will move onto Imperial to study Chemistry having achieved 
A* grades in Maths and Further Maths and A grades in Chemistry 
and Physics; George who will take up his place at The Royal College 
of Music and Zachary who will be studying Economics at the 
University of Chicago. Head Boy Thomas, who will take up his place 
at Durham, studying Engineering, having achieved top grades in 
Maths, Further Maths, Physics and Chemistry.

Headmistress at St George’s College, Rachel Owens, was delighted 
after finding out that this year’s A Level results equal and in some 
cases beat last year’s record. “The students have worked hard 
and made the most of all the opportunities offered here, so I am 
confident they are not only the best version of themselves but are 
also absolutely ready for the opportunities they will be offered in the 
years ahead.

With over half (53%) of papers graded A*/A and 80% graded A*/B, 
there was a real buzz as students and their parents came back to 
school for a celebration Bucks Fizz breakfast. Among them were 40 
students celebrating A*/A in every subject.

All the students already knew their results so the talk was of 
‘where next?’ All those who applied for Oxbridge had their places 
confirmed, as did all those applying to read Medicine and the two 
who had been offered scholarships at American universities.

Students and parents agreed that nowhere could have prepared 
them better to take their next important steps into their future – 
their bright future. As one delighted parent said: “I have had a son 
at St George’s since Third Year and two daughters who joined in 
the Sixth Form. They have all done exceptionally well and they are a 
testament to the education provided here.”

Jon Carr, Head of Sixth Form, said: “It was a wonderful breakfast 
where teachers, parents and students were celebrated for all the 
support and work that each has put in to ensure this current year of 
leavers have achieved one goal and are ready to achieve the next.”

St George’s College A Level Results

Luke, Thomas and Nicholas
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Karl McCloskey, Principal of The Marist School said, “The results 
this year are outstanding and I am extremely proud of each and 
every girl who has achieved their potential this year. To end my time 
as Principal of The Marist School on such a high note is immensely 
satisfying and I thank all staff and parents for their unwavering 
support and commitment to the girls.”

This year’s A level results have been another exceptional year for The 
Marist with 21% of grades achieved at A*, 52% at A*-A and 81% A*-
B. Across the board, 100% of grades were A* in English Literature, 
Maths and Further Maths. Furthermore, 100% A*-A grades were 
achieved in Biology, Chemistry, Economics, Photography, French, 
Philosophy and Ethics.

The Marist School A Level students 2019

Pupils at Woldingham School achieved excellent A Level results 
with nearly half of all grades at A*-A, one in five at A* and a quarter 
of pupils achieving straight A*-A grades.

Woldingham students celebrate A Level results day

Woldingham students are all expected to engage with the fullness 
of co-curricular opportunity, to commit to service and leadership and 
to develop interests beyond the curriculum. Students showed that 
this engagement goes hand in hand with academic success with one 
in four achieving straight A*-A grades at A Level.
Headmistress Mrs Alex Hutchinson commented:
“In a girls’ school there are so many more opportunities to take on 
leadership roles, to try new things without feeling self-conscious 
and to grow as individuals. I am thrilled that our girls demonstrate 
that this understanding of service and this willingness to be involved 
with the wider community goes alongside academic success. Watch 
out for our Woldingham women – we expect them to change the 
world.”

Sixth Form students at New Hall School are celebrating a record-
breaking year of outstanding A Level results. The highest ever 
percentage of top grades was achieved, with 50% of grades at 
A*/A and 16% of grades at A*. A further record was set with 84% of 
grades at A*-B. Once again New Hall announced a 100% success 
rate overall in 327 A Levels sat, results which included students 
achieving 100% in a number of A Level papers.

Principal, Katherine Jeffrey, said: “We are extremely proud of all 
our students’ successes and it is wonderful to see their excitement 
today after all their hard work. We are delighted to hear that a 

record number of students have secured places at their first choice 
universities, including competitive Russell Group university courses 
in subjects such as Law, Engineering and Medicine. The university 
and apprenticeship places that New Hall students have gained 
reflect the holistic education that the School offers, from Humanities 
to Medicine and Engineering to Modern Languages.”

Record numbers of New Hall students secured first choice university
Pupils at Leweston School, Sherborne, have once again produced an 
excellent set of A Level results with 17% of all entries achieving the 
highest A* grade, the best performance at this level since 2016. The 
School’s Dorset based pupils achieved a 77% pass rate at grade A* 
to B.

Pupils at Leweston School, Sherborne, have once again produced 
an excellent set of A Level results with 17% of all entries achieving 
the highest A* grade, the best performance at this level since 
2016. The School’s Dorset based pupils achieved a 77% pass rate 
at grade A* to B. These results have enabled Leweston’s leavers 
to receive places on a wide range of courses including Physics and 
Astrophysics at Manchester, Sociology at Newcastle, Philosophy and 
Ethics at King’s College London and Zoology at Reading.

Mrs Kate Reynolds, Head of Leweston, commented:
“Every year the results and percentages only tell part of the story 
that makes Leweston so proud of all that its students achieve. The 
grades speak for themselves but behind each set of statistics is a 
pupil who has achieved so much more, both inside the classroom 
and beyond. The successes of each and every pupil are celebrated 
here and well-deserved congratulations go to all our A level 
students and to their teachers and other staff who have been 
influential in ensuring another year of exceptional outcomes.”

Trinity School, Teignmouth is celebrating some fantastic results from 
its impressive pupils with many exceeding their expected grades this 
year.

Nearly 40% of all A levels taken received A*/A grades, with a 100% 
pass rate overall with the same pass rate for BTEC Level 3 results. 
Knowing pupils well, being able to give them the personal support 
and guidance has resulted in several pupils achieving, on average, 
over one and half grades higher than their baseline predictions 
when they started their Sixth Form journey. This follows on from the 
news earlier in the year that Trinity was ranked in the top 5% of all 
schools and colleges in England for progress made at Sixth Form 
by the Department for Education, and these impressive results 
are further evidence of the value added that Trinity provides – 
academically and personally.

The standout performer was Claus, who received three A* and one 
A in Maths, Further Maths, Physics and Chemistry confirming his 
place at Imperial College. It is also notable that Claus achieved an 
A* in Chemistry having completed the course in just one year, thus 
showing that the individual approach that Trinity adopts works for all 
students. The destinations of our leavers this year varies greatly, from 
Russell Group universities 
to an apprenticeship at 
a football academy in 
Portugal to going directly 
into employment. This range 
highlights the individual 
approach taken to education 
at Trinity and the equally 
successful paths that pupils 
follow in order to achieve 
their personal goals.

Trinity is ranked in the 
top 5% of all schools and 
colleges in England
for progress made at Sixth 
Form by the Department 
for Education.
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CCRS Twenty Five Years On: 
What impact has it made?

Earlier this year in March 2019 a 
research report about the Catholic 
Certificate in Religious Studies called 
CCRS Twenty-Five Years On: One Size 
Fits All? published the findings from 
a two-year project across England & 
Wales. The research comprised an 
online survey from almost 1500 course 
participants as well as a series of 
semi-structured interviews with course 
providers, church leaders and head 
teachers.  

The research asked questions about the 
role and purpose of CCRS, the sort of 
theological learning it prompts, the reasons 
why people study the course, the impact 
that occurs, and what is needed for the 
future. This article does not set out to 
summarise the whole report but to highlight 
some of the key findings, with particular 
reference to those working in Catholic 
schools. The good news is that the research 
demonstrates that there is much to value 
and celebrate in the contribution of the 
CCRS to Catholic education. 

What is the CCRS?

Since it began back in 1991-92, the CCRS 
has provided theological education across 
England & Wales to adults wishing to 
deepen their formal knowledge of the 
Catholic faith tradition. Over 20,000 adults 
have been registered onto the course 
since the year 2000. The curriculum and 
course requirements are set by the national 
awarding body, the Catholic Bishops’ 
Conference of England and Wales Board of 
Religious Studies. There are eight modules 

needed to complete the course, each 
requiring fixed contact time and some form 
of assessment. Six core modules cover 
Old and New Testaments, Christology, 
Church, Sacraments and Morality while 
two elective or specialist modules invite 
practical application as determined by each 
course centre, which may be a diocese, 
university, local school-based partnership, 
or distance learning provider. Examples of 
specialist modules include The Catholic 
School, Religious Education in the Primary 
School, Collective Worship, Teaching World 
Religions, among many others. You can find 
out more about the CCRS course at the 
national website http://www.brs-ccrs.org.
uk/ or maybe from your local diocesan or 
university website too. 

Who studies the CCRS?

Research indicates that 81% of those who 
take CCRS are female while only 19% are 
male. This might well reflect the make-up 
of those working in Catholic schools today 
but it suggests a need to have more men 
studying the course!  The age range of 
participants runs from 18 years to over 65 
years, but the majority are between 26 
and 55 years. The largest group taking the 
course are teachers, either those training 
for or working in the church school sector. 
They make up 87% of the total participants 
but represent a variety of roles that include 
teachers in Catholic primary schools (41%), 
teachers in Catholic secondary schools 
(13%), Catholic school leaders (16%), and 
16% who declare another educational 
role such as Catholic school governor or 
chaplain or teaching in a non-Catholic 
school. Other adults taking CCRS are in 
parish or lay ministry roles or else people 
who just want to learn more about their 
faith.

A total of 60% respondents say 
they have never studied Catholicism before 
starting the CCRS. In terms of religious 
affiliation, 80% of participants declare 
themselves practising Catholics while 
8% say they are non-practising, with the 
remaining participants either from other 
Christian denominations or from other 
religious or non-religious backgrounds. This 
bears out that the CCRS is open to anyone 
who wishes to study it. Indeed, all are more 
than welcome to study the course. 

Why do people take the CCRS?

The research demonstrates that there is 
much to value and celebrate in the CCRS 
and that it is highly regarded by providers, 
schools and many individuals who study 
it. The majority of participants testify 
that CCRS has enabled them to explore 
their own beliefs and further develop 
their knowledge and understanding of 
Catholic faith and theology. They speak 
of the positive impact of growing in 
theological knowledge and understanding 
for both personal and spiritual formation 
and for professional development. For 
example, 86% say that CCRS helped 
them explore their own faith and beliefs; 
90% say it informed their knowledge and  
understanding of Catholic faith; 81% say 
it deepened their critical reflection about 
their faith; 80% say it gave confidence 
in communicating and articulating faith 
to others; 69% said it helped them to 
integrate thinking about theology with their 
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professional practice; 77% said it supported 
their spiritual development and 70% said it 
motivated them to further action in school 
or parish. 

The stakeholder interviews largely concur 
with and support these findings. While 
both sets of data from across the two 
project phases affirm the role and value 
of the CCRS, there are some areas of 
tension and challenge. These largely reflect 
peoples’ concerns over workloads, time 
commitments, financial costs of undertaking 
the course, varying levels of school or parish 
support, as well as practical questions 
around curriculum, learning and teaching 
methods and local resources. 

However, the overall research findings 
confirm the CCRS to be a valuable resource 
for supporting adult theological education 
across the country. Indeed over 89% 
participants say the CCRS is very relevant 
for today while 83% say that the course has 
met or surpassed their expectations, with 
89% saying they would recommend it to 
others. This is good news for a course that 
has run since 1991-92 and indeed there is 
much to be celebrated and continued into 
the future. 

What did teachers and school leaders 
say?

Enough statistics! The research also 
gathered a good deal of qualitative 
evidence about the CCRS. In fact, more 
than 9000 individual comments were made 
by course participants on the online survey 
while the course providers and church 
leaders also made their views known. 

It is clear that many teachers start the 
CCRS for reasons to do with professional 
development or to secure a role in a 
Catholic school. For many people, this 
becomes a journey, shared with others, that 
opens up and strengthens knowledge and 
understanding for teaching and working in 
a Catholic school. They particularly speak 
of how CCRS has supported Religious 
Education classroom teaching and school 
sacramental preparation programmes as 
well as stimulated individual reflection and 
wider staff debate on matters concerning 
faith, life and spirituality, and as such, has 
made a difference not just to professional 
practice but to the Catholic life and 
character of the school. 

The following quotes from research 
participants indicate this:

“CCRS actually taught me things I did not 
know. It helped me understand how certain 
doctrines, taken for granted, evolved. 
Before CCRS I had pockets of knowledge 

about my faith. CCRS provided that much 
needed foundation layer, on which pillars of 
faith could stand with meaning.” 

“My misconception was that it was a 
qualification for young teachers. Actually, for 
me it’s a structured journey through learning 
about and deepening my Catholic faith as a 
critically aware adult.” 

“I initially began the course because I was 
interested in applying for a leadership 
position in a Catholic school. …However….I 
wish I’d done the course years ago, as 
I could have been a better teacher. I 
thought I would simply learn more about 
Catholicism but it has been much more than 
that, I would even say it was life-changing 
as it gave me such understanding and 
confidence in my faith.”

“I have just completed my final module in 
CCRS and the difference it has made to my 
teaching is immeasurable. Thank you to 
everyone involved.” 

For head teachers, church leaders and 
training providers, the research also 
affirmed the positive regard they hold 
for the CCRS. One primary head teacher 
expressed her view that, 
“It is an excellent course that every teacher 
in Catholic schools should complete.” 

There is also recognition that today many 
teachers working in Catholic schools are 
not actively practising or engaged in the 
faith and so the CCRS can offer one such 
opportunity or invitation to do so. Another 
primary head teacher put it like this:  

“…in my school my primary purpose for 
asking people and encouraging people to 
undertake it is so that as a teacher in school 
they’re better placed to meet the needs 
of faith formation of themselves and the 
children they teach and be able to talk to 
them in an informed way about their own 
faith, their religion etc.” 

And from a secondary head teacher who 
undertook the CCRS himself quite recently: 
 “Just that I personally see it as very 
beneficial. I think its’ massively supported 
staff that I’ve worked with within my own 
school and locality…and I think it’s a very 
worthwhile course and will be supporting it 
into the future.” 

So despite some challenges and concerns, 
the CCRS is very much valued and 
respected among Catholic educators today. 
The research demonstrates both positive 
regard for and appraisal of the course and 
recognises its unique role and contribution 
to adult formation and professional 
development in recent times.  

So what happens next? 

The research report made fourteen 
recommendations to the Catholic 
Bishops Conference Board of Religious 
Studies about the future provision of 
the CCRS across England & Wales. 
These recommendations call for clearer 
positioning about the role and identity 
of CCRS, further support from church 
leaders and providing bodies, new 
publicity and promotion initiatives, and 
greater working with educational and 
diocesan partners to advance CCRS 
in schools and parishes. Additional 
recommendations invite consideration over 
finance and course delivery patterns in 
local centres as well as calling for revisions 
and new national (online) resources for 
curriculum and assessment purposes. 
Final recommendations ask for enhanced 
opportunities for CCRS tutors, consideration 
of sector specific formation pathways within 
CCRS (e.g. for chaplains) and for enhanced 
quality assurance processes.  

The Board of Religious Studies are now 
working through these recommendations 
and CCRS local centres will have the 
opportunity to respond and take hold 
of them at the forthcoming CCRS 
National Review and Centre Directors 
meeting scheduled for March 2020. The 
Catholic Bishops of England and Wales 
have already expressed their renewed 
support for the CCRS in March 2019 
while support from Catholic Education 
Service has accompanied the research 
project right from the start. Endorsement 
has been given by the National Board of 
Religious Inspectors and Advisers (NBRIA) 
in April 2019 and the Diocesan Schools 
Commissioners in June 2019.  So there is 
plenty happening on the national scene! 

In the meantime, do keep an eye out for 
what is happening with the CCRS in your 
local area too. The CCRS research report 
can be downloaded from the national 
website at http://www.brs-ccrs.org.uk/
images/CCRS-Twenty-Five-Years-On-
WEBSITE.pdf

The research project leader and report 
author Dr Ros Stuart-Buttle, Liverpool Hope 
University would like to hear what you made 
of the report and/or how you are prompted 
to follow up further with the CCRS in your 
school or locality. Do get in touch to share 
your feedback about the research findings 
or if you have any questions or comments 
to make. 

Dr Ros Stuart-Buttle, Senior Lecturer in 
Theology & Education, Director of Centre 
for Christian Education, Liverpool Hope 
University   stuartr@hope.ac.uk
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Catholic Education Week  takes place 
each year from the Feast of St Margaret of 
Scotland (16th November) until the Feast 
of St Andrew (30th November).  Schools 
and parishes are asked to consider which 
week within this fortnight best suits their 
local community for marking this important 
aspect of the school year.

The Catholic Church in Scotland encourages 
schools, parishes and other agencies to 
work closely together in order to celebrate 
the successes of Catholic education 
particularly during one week each year.  The 
purpose of Catholic Education Week is to 
highlight the significance of education, not 
only for young people but for society as 

a whole.  Students, parents, teachers and 
others are asked to reflect on their own 
roles in the education process –  at home, 
in school, in the local parish and in other 
educational settings.

SCES provides support materials linked to 
each year’s chosen theme to assist schools 
and parishes in their own plans to draw 
attention to the added value which Catholic 
schools bring across Scotland. Promotional 
events, liturgical celebrations, particular 
classroom lessons and school activities 
are encouraged in schools and parishes 
throughout this week.  The materials 
provided can be used at other times of the 
year.

Money raised through your hard work at our 6k 
Family Fun Run will help some of the world’s 
poorest people. 

Thanks to you we can continue to help people 
in 27 countries affected by hunger, war, poverty 
and natural disasters. 
Bishop President of SCIAF, Joseph Toal, got the 
race underway at Strathclyde Country Park in 

Motherwell on Saturday 4th May. The 6km route 
is the same distance, on average, that women 
and children in the developing world walk for 
water.

School groups, families and friends attended in 
great numbers and helped make the day a huge 
success.

THE THEME FOR 2019/2020 -“Developing as a Community of Faith and Learning”

News from Scotland
Catholic Education Week 16th-30th Nov every year

Hundreds join the race to help others at 6k       Family Fun Run

Deacon Blue frontman and 
broadcaster Ricky Ross, who ran 
the course with his son, said:
SCIAF’s 6k was great fun and there 
was such a brilliant atmosphere all 
the way round the course. It really 
makes you feel like you’re making 
a difference and helping the 
people who need it most.

The race was won by 14-year-old Michael Nolan in a time of 
24 minutes 21 seconds. Cahal McAtarsney, aged 10, took 
second place while 34-year-old Catherine McKelvie came third.



A large crowd enjoyed a wonderful 
pilgrimage marking the 250th anniversary 
of the Moidart Mission. Tuesday was the 
Feast of the Transfiguration. On the holy 
mountain, before the Passion, the apostles 
experienced something of Christ’s true 
glory as God.

During the turbulent Penal times the 
people of Moidart, strengthened by the 
Lord, remained faithful. Today it our turn 
to follow Jesus. We are weak but the same 
glorious Lord reaches out to each one of us. 
We have nothing to fear!

The mixture of prayer, reflection and 
chatting in such a beautiful area ensured 
a special day was enjoyed by all. Bishop 
Brian promised to lead another one day 
pilgrimage elsewhere in the diocese next 
year.

Moidart 250th Pilgrimage
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Hundreds join the race to help others at 6k       Family Fun Run

Pupils from St Francis Xavier’s Primary

Staff and pupils from St Joseph’s 
Academy in KilmarnockThe Winners!
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Scotland is a nation of immigrants and emigrants; 
our forebears fled famine in Ireland, destitution 
in the Highlands, and war and persecution on 
the continent. They came with few possessions, 
in search of sanctuary for themselves and their 
families.

Their toil in the coalfields of the central belt 
powered a nation, the steel they crafted in 
Lanarkshire powered the economy and their 
work on the docks of the Clyde led the world. 
Their legacy is visible in Scotland through the 
infrastructure they built and the institutions they 
founded.

Today, our public services rely on the contribution 

of those who were not born here but who have 
chosen to make Scotland their home.

As a nation Scotland has always been 
international in outlook. At SCIAF, we couldn’t 
provide the lifesaving support to Rohingya and 
Syrian refugees without the generosity of ordinary 
Scots.

Time and time again, you show that solidarity 
does not stop at borders and is blind to race, 
creed and class. Let’s always remember to 
be generous in spirit and material support to 
refugees who have journeyed across continents to 
arrive in Scotland. 

War, famine, poverty and natural disasters - there 
are many reasons why people are forced to 
flee for their lives. We should reject any call to 
meet refugees with a “hostile environment” and 
welcome them with open arms.

In one of the first acts of his papacy Pope Francis 
visited the Italian island of Lampedusa in the 
Mediterranean, where thousands of migrants have 
drowned in a desperate attempt to find sanctuary 
in Europe, and offered his solidarity.

The Pope has refused to ignore the plight of 
migrants and refugees, making migration and 
the treatment of vulnerable people a defining 
issue of his Papacy.  He has asked us to care for 
migrants and to embrace those who have left 
their homes by creating a “culture of encounter” 
that welcomes all and demonstrates our solidarity 
through action.

Inspired by the Pope Francis’ call to action to help 
migrants and refugees, SCIAF undertake to ’Share 
the Journey’ by helping our brothers and sisters 
fleeing conflict, natural disaster, persecution and 
poverty.

We invite you to join us and embrace those who 
have newly arrived on our shores.  We ask that 
you share the journey and welcome our brothers 
and sisters, helping them settle and build new 
lives in Scotland as so many others before have.

Photographs of Syrian refugees living in Lebanon 
taken by Jane Barlow. 

On World Refugee Day,  Campaigns Officer Thomas Mulvey reflects on the positive 
contribution immigrants make to Scotland, and reminds us to welcome refugees with 
open arms.

Welcoming refugees with open arms
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Bishop John Arnold commends 
Todmorden pupils for dedication to 
sustainable living
On 1 July, the pupils of Saint Joseph’s 
Roman Catholic Primary School in 
Todmorden were presented with a 
CAFOD LiveSimply award by Bishop 
of Salford John Arnold for their efforts 
to live more simply, sustainably and 
in a way that considers different 
communities.

For the past twelve months, the whole 
school, including teachers and parents, 
have committed to reduce, reuse and 
recycle, while also thinking of ways to care 
for communities, both close to home and 
around the world.  
 
This has included everything from selling 
bird and bat boxes – which help to develop 

local biodiversity – to holding collections 
for the local food bank and speaking to 
members of the public at Todmorden 
market about sustainable living. 
 
Assistant Headteacher, Mr Carr, said: “We 
were visited in May to be assessed for the 
award. The accessors were particularly 
impressed with the energy and enthusiasm 
shown by the pupils, as well as their 
commitment to live out the positive change 
they want to see, and how they have 
encouraged and inspired others. 
 
“The school were delighted that Bishop 
John Arnold was able to visit the school, 
speak to the pupils and present the award. 
 
“We would like to say thank you both the 
parish priest, Father Peter McGiveron, and 

governor, Briege Sivills, for their support 
and guidance in the school’s desire to live 
simply.” 
 
For many at St Joseph’s, the LiveSimply 
award is only the beginning of their journey 
to live more sustainable lifestyles. The 
school is now looking forward to planning 
more activities and are committed to 
responding positively to the challenges that 
come with living simply. 
 
Local CAFOD representative for West 
Yorkshire, Simon Holleron, said: “What an 
amazing achievement – St Joseph’s are 
one of only a few LiveSimply schools in 
the country. The work of both the pupils, 
teachers and parents over the past twelve 
months really has made a difference both 
here at home and around the world.”



News Roundup
By Willie Slavin

Cardinal welcomes 
emergence of 
the ‘Laudato Si’ 
generation
Young people’s intensified demand for climate 
action is a sign of hope during the planet’s 
ecological crisis, says Cardinal Peter Turkson, 
head of the Vatican-based Dicastery for 
Promoting Integral Human Development.

“There are so many signs of hope; God is raising 
up people around the world to come together to 
care for our common home; I am happy to note 
the role of young people in this journey,” the 
Ghanaian cardinal said on 15 July in a speech 
delivered by Fr Bruno Duffe, secretary of the 
dicastery, at a conference in Kenya. It marked the 
fifth anniversary of the Catholic Youth Network 
on Environment and Sustainability in Africa 
and the fourth anniversary of Pope Francis’ 
environmental encyclical, Laudato Si’.

Cardinal Turkson said: “I am very pleased by 
the emergence of the Laudato Si’ Generation, 
an international network of Catholic youth 
organisations striving to “live Laudato Si”. He 
added that, “it is such a fitting name, as you 
are the generation that will be remembered 
for being marked by Laudato Si’ and, most 
importantly, you are the generation that will be 
remembered for helping the Church implement 
Laudato Si’ to be more prophetic and coherent 
in her vocation to care for our common home.” 

Salford: Bishop 
John commends 
Todmorden pupils 
for dedication to 
sustainable living
On 1 July, the pupils of Saint Joseph’s Roman 
Catholic Primary School in Todmorden were 
presented with a LiveSimply award from the 
charity CAFOD by Bishop of Salford John 
Arnold for their efforts to live more simply and 
sustainably.

For the past twelve months, the whole school, 
including teachers and parents, have committed 
to reduce, reuse and recycle, while also thinking 
of ways to care for communities, both close to 
home and around the world.

This has included everything from selling bird 
and bat boxes - which help to develop local 
biodiversity - to holding collections for the local 
food bank and speaking to members of the 
public at Todmorden market about sustainable 
living.

Assistant Headteacher, Mr Carr, said: “We were 
visited in May to be assessed for the award.

“The accessors were particularly impressed with 
the energy and enthusiasm shown by the pupils, 
as well as their commitment to live out the 
positive change they want to see, and how they 
have encouraged and inspired others.

“The school were delighted that Bishop John 
Arnold was able to visit the school, speak to the 
pupils and present the award.

“We would like to say thank you to both the 
parish priest, Father Peter McGiveron, and 
governor, Briege Sivills, for their support and 
guidance in the school’s desire to live simply.”

For many at St Joseph’s, the LiveSimply award is 
only the beginning of their journey to live more 
sustainable lifestyles.

The school is now looking forward to planning 
more activities and are committed to responding 
positively to the challenges - such as avoiding 
single-use plastic and thinking of alternative 
ways to travel, such as using public transport - 
that come with living simply.

Local CAFOD representative for West Yorkshire, 
Simon Holleron, said: “What an amazing 
achievement - St Joseph’s are one of the few 
LiveSimply schools in the country.

The work of both the pupils, teachers and 
parents over the past twelve months has really 
made a difference both here at home and 
around the world.”

Find education resources: www.cafod.org.uk/
schools
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Common 
Good Schools 

Programme
How can we prepare young people 
to cope with an uncertain future? 

Our new, unique 10-week Common 
Good Schools programme enables 
young people to take personal 
responsibility and put the principles 
of Common Good thinking into 
practice, respecting the dignity of each 
human being, contributing to positive 
social relationships, demonstrating 
stewardship and valuing community. 

Who is it for and how is it 
delivered?

Designed for KS3&4, the programme 
includes a complete set of off the shelf 
materials:  ten assemblies, ten lesson 
plans, student worksheets, powerpoint 
presentations and a community 
engagement guide.

Why do it?

Without a sense of mutual responsibility 
for the Common Good, society begins 
to fracture and fragment. We are 
beginning to see this happening in 
the form of social division and political 
extremism.

The components of Common Good 
Schools draw on Common Good 
Thinking and are designed to enhance 
character education by encouraging 
independence of thought and an 
understanding of humanity that enables 
young people to discern their unique 
vocation in relationship with others. The 
programme is designed to help a school 
foster greater community engagement 
and pride at a local level.

Get involved

We have set ourselves a broad two 
year pilot phase. If you would like your 
school to get involved,  email: schools@
togetherforthecommongood.co.uk
One of the schools piloting the 
materials is St John Bosco College 
in Battersea, London, whose staff (as 
pictured above) are currently trialling 
the resources.

UK food banks fear 
busiest summer ever 
is ahead
New figures released by the Trussell Trust 
reveal a 20 per cent increase in emergency 
food parcels for children in the UK last 
summer.

The Trust is urging the public to donate food 
to their local food bank, as new figures show 
87,496 food parcels went to children in the 
UK during the summer holidays in 2018, a 
20 per cent increase on the same period in 
2017.

Over a third of all emergency food parcels 
distributed by food banks in the Trussell 
Trust’s UK-wide network go to children, but 
there is extra financial pressure during the 
holiday period for families who are entitled 
to free school meals during term time.

Looking Together: 
Spiritual beliefs 
and aspirations of 
people with learning 
disabilities
 
Caritas Westminster, St Joseph’s Pastoral 
Centre and Lemos&Crane have been 
researching what practical steps could be 
taken to ensure that the spiritual aspirations 
of people with learning disabilities are met 
by support services – both faith-based and 
non faith-based.  

Lemos&Crane have worked with a group 
of practitioners from a range of adult social 
care and other support organisations 
(including Community Integrated Care, 
Alabare, L’Arche, Livability, Camphill, the 
Judith Trust and others) to understand better 
the attitudes and aspirations of people 
with learning disabilities, as well as parents, 
careers and support staff, on spirituality.  

Sycamore: A new 
programme of 
Evangelisation and 
Catechesis
Sycamore is an informal course about the 
Christian faith and its relevance for life today. 
It gives people space to meet others, share 
ideas, explore their beliefs, and think about 
questions that really matter.

Each Sycamore session involves a short 
film and time for discussion. There’s no 
pressure and no commitment. People can 
be themselves without any fear of being 
judged. There’s a real sense of community, a 
spirit of friendship, some great conversation, 
and often some delicious food. Everyone is 
welcome.

The high-quality films are engaging, 
thought-provoking, and accessible to those 
with little or no religious background. They 
explore the richness of the Christian tradition 
from a Catholic perspective, connecting the 
core Christian message with a vision of the 
sacramental and moral life. They will also 
appeal to people from different Christian 
traditions and backgrounds. The films are 
presented by Fr Stephen Wang, a Catholic 
priest with much experience in teaching 
and media work, and they include Christian 
testimonies and street interviews about the 
challenges of believing today.

Why the name “Sycamore”? In the bible, 
Jesus comes to the town of Jericho. A man 
called Zacchaeus is so curious about Jesus 
that he climbs a Sycamore tree to get a 
better view. 

The films, supplementary resources and 
training materials for group leaders are all 
available online. You can register, free of 
charge, as a leader, which gives you access 
to all the planning and training materials. 
You can then take out a subscription on 
behalf of your community which allows you 
to view and download the films and publicity 
materials. 

Sycamore is a UK Charity (“Sycamore Roman 
Catholic Charity”, CIO Number 1182843). 
You can contact us via the website.

Prof Anthony Towey, Director of the Aquinas 
Centre, St Mary’s University
“It is brilliant that you are working up 
something like this. In terms of ‘tracking the 
Spirit’, his seems to be a Kairos moment. 
Catholic teachers of every stripe are trying to 
make the faith accessible. God is surely in all 
this and will surely bless it. 
Visit Sycamore here: www.sycamore.fm/ 
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Church leaders 
question a no-deal 
Brexit
Representatives of seven Christian 
denominations - including Quakers in 
Britain - have written an open letter to the 
new Prime Minister expressing concern 
that failing to agree a deal on Brexit will 
“hit those held back by poverty very hard 
indeed”.

The Church leaders say they have been 
“compelled” to write to the new Prime 
Minister because of his position that leaving 
the European Union without a deal is 
acceptable.

The letter states that “At a time when 
increasing numbers of families have 
difficulties putting enough food on the table, 
we believe it is irresponsible to consider a 
course of action that is expected to make 
that situation worse”. 

The Church leaders say that “It is notable 
that assurances about our ability to cope 
with a no-deal Brexit, while frequent, are yet 
to be supported by substantial evidence” 
and ask the Government to publish evidence 
of the impact of a no-deal Brexit on 
disadvantaged communities.

The letter also invites the Prime Minister to 
visit one of the many social action projects 
run by churches to support millions of 
citizens who live in poverty.

The letter is signed by leaders from the 
Methodist Church of Great Britain, the 
United Reformed Church, the Baptist Unions 
of Great Britain, Scotland and Wales, the 
Church of Scotland, the Salvation Army, 
Quakers in Britain and the Scottish Episcopal 
Church, which together have approximately 
700,000 members.

Specific concerns over food supply, pricing 
as well as availability of medical supplies and 
energy are raised in the letter.

The letter warns that, in the event that a deal 
is not reached, “In essence, the Government 
will be relying on the hope that our former 
EU partners are willing to co-operate even 
without an agreement - a huge gamble to 
take with the basic needs of our poorest 
citizens and communities.”

The Spear 
Programme?
The Spear Programme helps young people 
facing disadvantage into work or education. 
We know that young people have huge 
potential; we’re helping to change what 
they believe about themselves by equipping 
them with confidence, motivation and the 
vital skills they need to succeed in long-term 
employment. 

1. Who and what is it for?

The Spear programme is for 16-to-24-year-
olds from disadvantaged backgrounds not in 
education, employment or training (NEET). 
They need help to kick start their career and 
find long-term employment.

2. What does it involve?

Coaching to overcome challenging attitudes 
and behaviours.
Practical training such as writing a good CV 
and mock interview practice.
A year of support for each candidate to help 
them find a job and succeed in work.

3. What does it achieve?

We have a strong track record of achieving 
significant results: over three quarters of 
those who complete the Spear programme 
get into work or further training, and are still 
there a year later.

Holding down a job or succeeding in 
education are some of the most effective 
ways of overcoming poverty. The Spear 
programme exists to inspire and support 
unemployed young people facing 
disadvantage, helping them move into 
sustained employment or education.

75% of young people who complete Spear 
Foundation are still in work or education one 
year later.

The Spear Programme refers to the initial 
6-week programme; that is followed by one 
year of coaching support.

Starting and sustaining work is just the 
beginning

Improved wellbeing, greater financial 
security, better mental health and numerous 

other benefits all follow-on in the lives of 
Spear trainees.

The programme’s five values each relate 
to an Olympic theme.

1. Pole Vault   We believe those we support 
can reach a high bar. We give them the skills 
and know-how to exceed expectations.

2. Peloton   The transforming power of 
relationships is the heart of our vision.  We 
create dynamic communities to achieve 
more together than any of us can alone.

3. Medals   We aspire to new standards of 
social impact and excellence.  We stretch 
ourselves in order to keep improving.

4. Stadium   Our working environment is 
‘electric’ and ‘can-do’.  We cheer each other 
on by celebrating one another’s success.

5. Flame   Our Christian faith empowers us 
to love our neighbours, whoever they may 
be.

London Oratory 
Schola releases 
new recording 

ahead of US tour

The album features some of the most 
beautiful music from the Spanish 
renaissance, including works by 

Victoria, Lobo and Guerrero. Much 
of the repertoire on both Sacred 

Treasures of Spain and our previous 
recording Sacred Treasures of 

England will be performed on the 
Schola’s forthcoming tour of the 

United States which begins in late 
July.

Following the success of the 
Schola’s tour to the East Coast of 

the USA in 2017 (Boston, New York 
& Washington DC) this tour will take 
the choir to Utah and California. The 
choir will be singing a programme of 

sacred music from the English and 
Spanish renaissance.



   

ADVANCE NOTICE

ONE DAY CONFERENCE 
Are MATS and Academies a threat to the future of Catholic 

Education in England and Wales?
This national conference is aimed at Headteachers, Governors, leaders of MATS and all those 

with an interest in Catholic Education.

 Venue: Newman University, Birmingham
 Date: 4th December 2019 

Cost: £65.00 Concessions £40.00 
Keynote speakers already confirmed: 

Raymond Friel, Dr Margaret Buck, Louise McGowan and Dr Richard Wilkin 
If you wish to offer a short paper on Academies and Catholic Education please contact Dr Sean Whittle. s.whittle@heythrop.ac.uk

  
The conference is being organised as a collaborative venture between Networking Catholic Education Today Ltd (NetCet Ltd) 

and the Network of Researchers in Catholic Education. 
To register an interest and for further details, please contact:

Willie Slavin at willieslavin@aol.com OR Sean Whittle at s.whittle@heythrop.ac.uk

Pupils and staff from St Augustine’s 
Priory, independent school for girls in 
Ealing, West London, have taken their 
call for climate and environmental 
action to the heart of Government.

Along with thousands of other supporters, 
they converged on Westminster on 26th 
June to meet with their MPs and demand 
an urgent response to the environmental 
and climate crisis.

These pupils joined campaigners from 
across the UK to ask politicians to commit to 
end the UK’s contribution to climate change 
by implementing net zero by 2045, further 
and faster than the government’s current 
commitment.

Mrs McDermott, Head of Religious 
Education at St Augustine’s Priory, said 
“This was a great experience for staff and 
girls to take action and be involved in such 
an important event. As a Catholic school it 
is essential that we put our faith into action 
and realise that our learning reaches far 
beyond the classroom. In his letter ‘Laudato 
Si ‘, Pope Francis tells us that, “the world 
is a gift from God.” We need to stop the 
destruction of this beautiful gift and act 

now! As a school we already do so much for 
the environment but by speaking to our MP, 
Dr Rupa Huq, we, as a community, are 
asking politicians to act now.”

One of the pupils, Sennen, told Dr Huq 
about some of the initiatives in school, 
such as banning single-use plastics and 
asked what such initiatives there were in 
the Houses of Parliament. Other pupils, 
Marianne and Shani, told Dr Huq about the 
search engine ‘Ecosia’ that the Eco-prefects 
are hoping the school will use instead of 
Google. Marianne says, “It was great that 
I made a difference by speaking to our MP 
and I hope she remembered what I told her 
about Ecosia!”

Another pupils, Havisha, commented, “It 
was inspiring to see so many individuals 
being able to make a difference”. Tanita 
added, “It was great for young people to be 
given a voice.”

Other members of the public from the 
school’s constituency spoke to Mrs 
McDermott on the lobby line about how 
impressed they were to see a school trip 
on the lobby and how great it was that 
the school had brought the girls to see 
democracy in action and to give them a 

voice for a cause that is so important to 
them.

The St Augustine’s Priory girls made quite 
an impact on the lobby, as when Mrs 
McDermott returned to school, a message 
had been left by a member of the public 
who had heard the pupils speak to Dr Huq 
and rang to say how impressed she was with 
the intelligent questions asked by the St 
Augustine’s Priory girls.

Monica Conmee, CAFOD’s Head of 
Education said, “It’s inspiring to see so 
many young people taking action on 
climate change. Young people understand 
the urgent need for MPs to take action 
now and they’ve been asking for our 
government to go further, faster in order 
to reach net zero by 2045. Climate change 
is already having an impact on some of 
the poorest communities in the world and 
some of CAFOD’s international staff have 
been sharing that experience with the 
young people who were lobbying their MPs 
today.”

The Government will be making important 
decisions about how to implement their 
net zero emissions target and legislating 
for stronger environmental laws later in the 
year.

Pupils from St Augustine’s Priory attend mass lobby of Parliament



Book&Media
Review 
The Table - Knowing 
Jesus: Prayer, 
Friendship, Justice, by 
Paul Bayes DLT, 2019), Paperback, 
pp.158.  £12.99.    

Sitting at the table with Jesus as a friend and 
follower is hardly a comfortable spot to be. This 
book should have a warning similar to the stories 
on media when something disturbing is about to 
be said on radio, or appear on screen. Bishop Paul 
Bayes is dangerous, provocative, risky, vulnerable, 
and his writings will stretch you beyond your 
comfort zone – which is no bad thing. He has been 
vilified for some of his tenets and principles, which 
are all Jesus-centred, and which radically challenge 
the reader. This book has the potential to either 
soften you, or harden your heart and attitudes. It 
is an exciting and possibly life-changing epistle, 
written by a true Christian, who happens to practise 
what he preaches.

His starting point is his opening homily at his 
consecration as Bishop of Liverpool in 2014. 
He used the carpenter’s table as his focal point, 
giving four key elements of living in faith as 
friends of Jesus, sitting at the table, which is 
ultimately the Eucharistic table. First there is the 
meeting together, when commitment is offered 

and received in communal relationship. Then 
comes drinking from the fountain of Scripture, 
being nourished by the Word of God, creeds and 
worship. This leads to desire and willingness to 
spend real time in personal prayer with the Loving 
Lord, watching in the moment, being open to 
God’s call. Finally, the combination of the previous 
three is to stretch for the Kingdom, making the 
table real by witness, justice and inclusion.

“This guy welcomes sinners and eats with them” 
[Lk 15.2] – such is Jesus, described pejoratively in 
that verse. He often upset folk at meals, especially 
in Luke’s Gospel. The beauty and attractiveness 
of Jesus produces profound change in those who 
are called to his table. Throughout the life of the 
Christian Church Jesus has provided “reminder-
people”, edgy folk who challenge the status quo, 
people of the wellsprings, nourishing and enriching 
like an underground stream.

Friendship round the table means meeting eye 
to eye, thus committing to tell the truth, and to 
stand in loving truth. Such friendship is free and 
prophetic, bringing the smell of beginnings, 
a community that grows to know they all are 
chosen to be with Jesus, a living community 
of the face. Jesus takes individuals as they are, 
and his welcoming friendship opens individuals 
to repentance and to ministry. This pattern of 
friendship, repentance and ministry is clearly seen 
in the stories of Peter [Lk 5.1-11], the Samaritan 
woman [Jn 4.1-42], and Zacchaeus [Lk 19.1-10] 
The author sums up: “The necessary practice for 
meeting at the table and watching in the moment 
is two, three or more Christians meeting one 
another with a durable honesty, so that they know 
life-changing friendship leading to repentance 
and ministry.” [p.69] Friendship with the poor 
Carpenter means his mercy, his judgement 
leads to truthfulness, and transparency follows. 
Christian life then becomes what it is meant to be: 
“an adventure, a voyage of discovery, a journey 
sustained by faith and hope, towards a final and 
complete communion with the Love at the heart of 
all things”. [p.85]

Stretching for the Kingdom is what it says:  a costly 
stretch, going beyond comfort zones into the 
world of those on the edge, learning the wisdom 
of the wounded, and embracing the witness of the 
excluded. Bishop Paul walks into the Open Table 

of the LGTBI community, and allows himself to be 
both challenged and expanded by the experience, 
wrestling as pastor and as Bishop. As he says 
powerfully: “The point is not that we should be 
‘accepting’, still less ‘tolerant’ of these [LGTBI] or 
of any other children of God, but that we should 
sit and learn more from all on the edge of things, 
about the One who emptied himself.” He uses 
the meeting of Jesus with the Syro-Phoenician 
woman in Mt 15.21-28, where Jesus first snubs her, 
thenrecognises the greatness of the faith of that 
woman-on-the-edges.

The Appendix is even more challenging, and 
provocative: he proposes “the undefended table”.  
As a missionary Bishop in post-Christian Europe 
he is aware that salvation is offered to the broken. 
He shows great honesty and vulnerability, and his 
postbag and tweets will as a result produce more 
noise and condemnation. But his voice needs to be 
heard, and his challenge heeded.

This book is likely to change you, to make you more 
open to be more welcoming, less judgemental, and 
dare to broach such delicate pastoral questions. 
It deserves to be read widely by Christians of any 
tradition. 

Review by © Denis Blackledge SJ

Lady Ruth Bromfield
by Gordon Smith, lulu.com, 
8 May 2018), Paperback, pp.342.  
ISBN-10: 1326673394
ISBN-13: 978-1326673390

Lady Ruth Bromfield is the story of a little girl 
called Ruth who is born from a Jewish mother at 
the time of the Nazi Germany. She is saved from 
a certain death by a wealthy English businessman 
and adopted by his brother, a Catholic priest who 
raises her as a Christian and also as a Jew. She has a 
brilliant mind and from an early age she shows the 
skills of a leader. She goes to the university to study 
an engineering program as well as religious studies. 
Ruth works a few years as an engineer and gains 
recognition. When she is old enough, she becomes 
the President of the family business, one of the 

By Willie Slavin
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biggest Engineering Companies in the world with 
an even bigger Charitable Family Trust. 

The book is a recount of Ruth’s education 
and vision of the world, her beliefs and her 
achievements in life until her mid-fifties. The author 
includes many details about Ruth’s friends and 
entertainments, which make the story more human 
and relatable. The author also describes in genuine 
detail a few episodes of English history, giving 
a good description of how people faced those 
events and how they overcame them.

The book is well written; it is engaging and the 
events develop at a good pace. The tone of 
the narration is light and sometimes playful. I 
enjoyed the reading but what I liked the most 
was the author’s attention to detail to describe 
Ruth’s character, moral principles and her leading 
qualities. This book moved and inspired me very 
much; for it showed how great projects began the 
same as a seed, and how the cooperation among 
different people could bring greater understanding 
to a situation. I have been thinking about how to 
apply some principles that the book describes into 
a project I have right now. 

In my opinion, some parts of the book would have 
benefited from more precise dates, or at least, from 
an indication of Ruth’s age; it was only by the end 
of the book that I could understand how long it had 
taken Ruth to learn and achieve all that she did. 

Lady Ruth Bromfield by Gordon Smith has been 
written in a way that makes it seem like a fictional 
story but in fact it’s based on a real life true story. 
She escaped Nazi persecution as a child, then grew 
to become an inspirational leader In 1935, Ruth was 
born to an unmarried Jewish mother in Germany. 
Fearing the Nazi persecution Ruth was sent to 
England on the “kinder transport” and raised by 
a church of England priest. Ruth was raised as a 
Christian Jew and her faith guided her life and 
enabled her to build bridges between different 
groups even at an early age. She grew to become 

a giant in the largest construction company in the 
world, where she implemented a unique social 
interaction system that united people from different 
backgrounds and beliefs. Her story will raise your 
hopes and show how to overcome the differences 
we all share. An inspirational look at overcoming 
religious and ethnic intolerance.

Accidental Friends, 
Stories from my life in 
community by Beth Porter, 
DLT,  Paperback, pp.275, 2019, £12.99

This is a heart-warming book, written from the 
heart by a woman with an amazing memory who 
has spent some forty years working for L’Arche – 
The Ark - in Canada. If you want one book to tell 
you the tale of the history of Jean Vanier and the 
awesome work he set up, which now spans the 
world in 150 or so L’Arche communities, this is it. 
Here we have a quasi-autobiography of someone 
who began life as a University Lecturer in English, 
but who ended up giving her life to L’Arche. Beth’s 
memoir tells the inside story of daily life shared by 
people with a variety of abilities and limitations. 
She does this with deep tenderness, humour and 
delicate insight, capturing the feel of belonging to 
a true Christian community, which fully reverences 
and respects each individual, no matter how great 
the challenge.

In sixteen chapters the author touches all four 
decades of her life of belonging to Daybreak, which 
was the original L’Arche community in Canada fifty 
years ago. Each chapter is headed by a quote from 
Jean Vanier, which gives glimpses into the structure 
and way of life of L’Arche. When she draws the 

threads together in the final chapter she says this: 
“When I first came to L’Arche I was searching for a 
place to put down roots, make a contribution, and 
live a meaningful life. I was deeply touched and 
changed by coming to know people in my home as 
friends, and I had a growing sense of the meaning 
in what we were doing as assistants.” [p.247]

The book lives up to the first recruitment poster 
Beth was involved in, which stated: “Change the 
World One Heart at a Time”, with the following 
phrase added just below in parentheses: “The first 
may be your own.” [p.119] Beth’s memoirs may well 
touch your heart, and change you too. Jean Vanier, 
who wrote the Foreword, can also have the final 
word: “Before being Christians or Jews or Muslims, 
before being Americans or Russians or Africans, 
before being generals or priests, rabbis or imams, 
before having visible or invisible disabilities, we are 
all human beings with hearts capable of loving.” 
[p.213]

Review by © Denis Blackledge SJ

The Mission of Moidart 
1769-2019
Published by NetCet Ltd, 
Paperback, pp.16, 2019, £6.50

On Tuesday 6th August Bishop Brian McGee 
of the Diocese of Argyle and the Isles led a one 
day pilgrimage to Moidart, in celebration of the 
foundation of its Mission 250 years ago. St Finnan, 
a monk of Iona, had originally brought Christianity 
to the area, founding a monastery on Loch Shiel 
(St Finnan’s Isle). Following the Reformation 
Catholicism was banned throughout Scotland 
although the Moidart people remained Catholic, 
supported by intermittent missionaries. After the 
appointment of Fr Austin MacDonald in 1769 three 
concealed Churches and a secret seminary were 
built!

The pilgrimage began with Morning Prayer in St 
Agnes’ Church, Glenuig followed by Prayer for 
vocations and priests at Samalaman, site of the 
secret seminary. Boats sailed from Dalilea for the 
10 minute sailing to St Finnan’s Isle on Loch Shiel 
where Mass was celebrated within the ruin of St 
Finnan’s Chapel. Following Tea this memorable 
celebration came to a close with Vespers and 
Benediction in Our Lady of the Angels Church, 
Mingarry.

This booklet, co-authored by Networking’s 
founding editor Peter Boylan, has been written 
and published as part of this landmark celebration 
of a faithful community that has preserved its 
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pre- Reformation faith. A fact made all the more 
remarkable for its close geographical association 
with the Young Pretender Charles Edward Stuart 
who landed at Glenfinnan having sailed up Loch 
Shiel which flows through this extended parish.

The book faithfully identifies an amazing list of the 
fragments of buildings and sites associated with 
this remote community’s holy places of association, 
study and worship that are still in evidence to this 
day alongside the fuller accounts from the records 
kept since the foundation of this extended parish 
now being honoured. 

Having read this fascinating and beautifully 
researched book I would be confident that the 
pilgrimage of 6th August 2019 will not be the last 
tracing of the footsteps of those saintly forebears 
whose faith sanctified the earth of Moidart. This 
book offers yet another enticing reason to visit this 
sparsely populated, remote and most ruggedly 
beautiful terrain.

Available from 

Priest’ House, (The Mission of Moidart), 
Mingarry, Acharacle, PH36 4JX
£6.50 incl. P&P Cheques made payable to 
“NetCet Ltd)

Life is not a long quiet 
river - A Memoir by Fr. Willy Slavin, 
Birlinn Ltd, Edinburgh ISBN:978 1 78027 
578 9  www.birlinn.co.uk

In an encounter with the late Cardinal Thomas 
Winning at a Scottish Catholic Headteachers’ 
conference about 25 years ago, I was assured, 
when I was introduced to him as’ Willie Slavin’, 
that he “had one of them.” Prior to this, I had not 
infrequently been asked “are you that priest from 
Glasgow?” 

It took a number of years before Willy and I 
were eventually introduced and discovered that, 
although we were born a matter of months apart 
and grew up within 25 miles of each other and, 
uncannily, have a number of interests in common, 
we are not related. What is beyond doubt though 
is that our interest in things theological and 
ecclesiastical are deeply rooted in the documents 
and thinking of Vatican II and in the Church’s Social 
Teaching’s commitment to the common good. 
Against this background, it was a delight to attend 
the launch of this book and subsequently gain 
a remarkably detailed insight into Willy’s multi-
facetted missionary activity over the fifty years of his 
priesthood.

Being a parish priest even in such a diverse city as 
Glasgow would have provided enough evidence 
for a book on its own. Add in, his work as a child 
psychologist; at home and in Bangladesh; Chaplain 
at the notoriously volatile Barlinnie Prison; founding 
Secretary of the Scottish Justice and Peace 
Commission; founder of Emmaus Scotland, a major 
charity for the homeless; organiser of the Scottish 
Drugs Forum; Chaplain to a large Children’s 
Hospital; many while working as a parish priest in 
demanding inner city settings and you begin to get 
a sense of the scope of this compelling story. 

Interestingly, after a life of dedicated service and 
activism, in retirement, Willy has retreated to a life 
of quiet solitude and simplicity in a remote hut in 
rural Fife. Interesting but not surprising if you are 
aware that he has an acute interest in the writings 
of Thomas Merton, accredited with the rediscovery 
of the Church’s contemplative tradition, and 
indeed was instrumental in bringing the American 
Franciscan Richard Rohr, who has done more than 
most to promote the revival of that tradition, to 
Glasgow. Willy admits, without a hint of the power 
of co-incidence or any astrological overtone, that 
his birth date, 17th January is the feast day of 
St Anthony of Egypt, one of the original Desert 
Fathers and the founder of monasticism. Anthony, a 
rich young man who sought a more literal following 

of the Gospel by embracing poverty spent a period 
of his life as a hermit before returning to communal 
life to promote a life of simplicity in community. In 
Anthony’s own words, “To know oneself well one 
should be stripped of all that is not essential.”

Allowing a reading of this book through this 
particular lens gives the story a shape and colour 
that an otherwise episodic narrative might lack. 
In many ways, it is its essential golden thread 
and indeed the raison d’rete of its acute sense of 
purpose. 

It is worth noting that this call to asceticism was 
matched by a determined pursuit of the physically 
challenging bagging of all the Scottish Munros 
(282 at the last count) and all the other mountains 
over 3000ft in these islands. Add in a preference for 
cycling over driving whenever possible, a pursuit 
that stretched as far as the Camino de Santiago de 
Compostela.

In approaching the task of memoirising and  
pondering the wisdom of taking Socrates’ advice 
that the “unexamined life is not worth living”, the 
author is mindful of R.B. Cunninghame Graham’s 
cautionary note “Why strip the soul stark naked 
to the public gaze…..which once given out can 
never be recalled.” There is nevertheless a steely 
determination to put on record a concerted effort 
on his part to embrace the Gospel imperative to 
serve, set within the context of a priestly ministry 
that straddles the period from Vatican II to the 
present day. Indeed, this is as much an account 
of recent history of the Catholic Church as it is a 
biographical reflection. While many, both clergy 
and laity looked back at an “imagined golden 
age of the Church”, this was one priest who could 
boldly state that “The words of Vatican II became 
the New Law, to which I conformed.”

In a real sense this book is as much about the 
context as it is about the text. How can a priest who 
has sought to live out his vocation be described 
as “radical” or “non-conformist”? Unsurprisingly, 
this particular priest is happy to describe the term” 
radical priest” as a contradiction in terms. It is 
significant that at various stages of this disparate 
ministry he was given the full support of Cardinal 
Winning who is portrayed as a Bishop who shared 
the Vatican II vision and found the absence of 
a visionary response from many of his priests 
disappointingly exasperating. 

The book is divided into three sections dedicated 
to the three “so-called ‘evangelical’   or Gospel 
virtues of obedience, poverty and chastity (which)- 
can give a fuller meaning to life”. One has however 
to absorb the full account and its conclusive 
reflection, to appreciate that the ageless wisdom 
inherent in the Church’s disciplinary code has, in 
this case been tested to the limit at the coalface of 
this wide ranging and full on account of ministry in 
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a variety of demanding settings. What could have 
remained as an intellectual understanding has, by 
being nurtured in the act of incarnating a living 
Gospel for the lost, the least and the last, revealed 
a depth of appreciation available only to a truly 
contemplative activist.

It is in effect a remarkably insightful example of 
a didactically learned lesson that has found its 
inherent truth in an essentially deductive setting 
which can only be achieved through an on-going 
commitment to a praxis methodology. 

Setting aside the headline virtues, what emerges 
in this carefully articulated and detailed narrative 
is a vocation marked out by a quiet determination 
to embrace the demands of living out the Gospel 
in the most demanding settings. Such a seeking 
out the face of God in the ’other’, be that the poor, 
the prisoner, the distressed, the homeless, the sick, 
the child in need as witnessed in these pages just 
about ticks all the beatitudinal boxes.  

I have no idea if Willy shares my own conviction that 
Guadium et Spes (The Pastoral Constitution of the 
Church in the Modern World) was the document 
of Vatican II that signalled a real breaking of the 
mold but, on the evidence provided of the synergy 
between his story and the quote below, I suspect 
that might be the case: 

“Service of neighbour and accompanying the 
poorest in mission must be an articulation of 
evangelisation – both at a moment when the 
Gospel is proclaimed through its enactment and as 
a place where the Church is simultaneously herself 
evangelised and expresses her evangelisation.” 
(GS: 44ff)

At the point where he was leaving Bangladesh 
Willy was asked by the police if he had made any 
converts. “I said ‘one’ and gave my own name. I 
had gone to help and ended up being helped to 
become more like the person I should have been.” 

Some forty plus years later he was able to conclude: 
“I wanted to use what talent I had on behalf of 
those who were discriminated against. I want to 
say that I was helped by obedience, poverty and 
celibacy.”

Review by Willie Slavin

Did Jesus go to school? 
- by Roy Peachey, Product Code 1850, 
ISBN:9780852315521  £9.95

In this excellent book, Roy Peachey invites us to 
reconsider what it means for parents to be the 
first educators of their children through a series 

of thought-provoking reflections on the Gospel 
passages about the childhood of Jesus. Peachey’s 
insightful discussion on the youth of Jesus invites 
us to consider the moments of grace that parenting 
offers us each day and how we might rethink the 
societal divisions between schooling and parenting 
to form a unified idea of educating the whole child 
towards an encounter with God. 

This book indeed is a ‘must-read’ for parents, 
teachers and everyone interested in how we model 
education on the life of Christ.

Preparing for Marriage 
in the Catholic Church 
- by Fr Tom Creagh Fuller & Lisette 
Blanchett Ball, Product Code 1849, 
ISBN:9708052315477, Pbk,  £12.95

Developed specifically for those getting married 
in the Catholic Church, ‘Preparing for Marriage’ is 
designed to facilitate couples on their journey to 
their wedding, teaching and guiding them to have 
not only a successful and happy marriage but a 
marriage as planned for them by God. 

This comprehensive marriage programme has been 
running in the Archdiocese of Southwark for many 
years. It has now been produced as two books:an 
A4 workbook for couples (two per couple) which is 
full of information and exercises, and this book for 
catechists which has advice on how to deliver the 
material, suggested frameworks for running your 
own programme and two DVDs that include videos 
that can be shown to couples for each topic - some 
are anecdotal from couples while others have more 
of a presentation style. 

The programme will work equally as well for one 
couple attending instruction as for groups of fifteen 
or so couples for parish or diocesan days held 
periodically throughout the year.

Diary 2020 - by Fr Denis 
McBride, Product Code 1823, 
ISBN:9780852315538, Hdbk.

This stunning hardback diary features a beautiful 
painting each month and a thought-provoking 
reflection by Fr Denis McBride, inspired by the 
Gospel of Matthew. In July read how “Jesus 
baptises the ordinary and tells us that it is in the 
theatre of the ordinary that the drama of salvation 
is being lived out.” As well as being a practical and 
attractive diary, Diary 2020 offers, in its reflections, 
wisdom that will make you stop, re-read and 
return to the lessons we can learn from Matthew 
and live them out in the “theatre of the ordinary” as 
we journey closer to God throughout the year. 

Diary 2020 is A5 in size and has a practical full week 
to view across a double page spread; each week 
includes either a prayer, quotation, insight into the 
artwork for the month or a detail of the beautiful 
image that will help you to see it in a different way. 

Included in the diary is an introduction from Fr 
Denis, year planners for both 2020 and 2021, key 
dates and feast days, notes pages, and a ribbon 
page marker. All of these features make it the 
ideal faith companion, appointment organiser and 
thoughtful gift.
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Saint Paul’s Open Day

Saint Paul’s Catholic High School in 
Wythenshawe, Greater Manchester, 
opened its doors to parents and the 
community, when it held its annual 
Open Day where parents, carers and 
primary school pupils were invited to 
see the school at work. There was a 
special focus on those parents who are 
now looking for a school for their son or 
daughter who will be starting school in 
September 2020.

Saint Paul’s is keen to encourage all those 
in the local community to come to visit its 
premises and learn about how the school 
is developing both academically and in 
its extra-curricular activities such as sport, 
music and drama.

The Open Day provides a window into 
the school allowing parents to make an 

informed choice about their child’s future 
school.

Whilst the Open Day has now been and 
gone, parents are invited to bring their 
families to look round the school and 
speak to current students and staff so that 
they can get a real feel for how life is at 
Saint Paul’s.

Mr Mike Whiteside, Deputy Headteacher, 
said:

 “Thank you to all staff for your 
time and efforts at the Open Day. 
The atmosphere was excellent and 
there was certainly a ‘buzz’ around 
school with all visitors giving really 

positive feedback.”

Mr Alex Hren, Head Teacher, said: 

“Our Open Day allowed 
prospective parents and pupils 

the opportunity to meet with staff 

and students as well as viewing 
our facilities and participating in 

experiments and workshops. They 
were able to look at examples of 
students’ work and see how the 

curriculum is delivered. Staff from 
all areas of the school, Teaching, 

Pastoral, SEND and Support were 
available to answer a variety of 

queries.”

“I was delighted to welcome 
prospective pupils and their 

families to the school. I am very 
proud of the school, its staff, 

its students and their 
achievements.” 



 
   

John Pounds - A Lesson in 
Unconditional Love
2019 sees a 180th anniversary that 
may well go unnoticed by many of us. 
Yet the story of John Pounds (1766 to 
1839) is one that could be a source of 
inspiration to all teachers, especially 
those who worry that Gospel values 
are in danger of being buried under 
the myriad of other demands put upon 
them. 

Thanks to his Boswellian friend, the 
Reverend Henry Hawkes, author of 
‘Recollections of John Pounds’ (1884), we 
have a good insight into the character of 
the man who is generally acknowledged 
to have been the inspiration behind what 
came to be known as the ‘ragged schools’.

Born in Portsmouth on 17th June 1766, 
Pounds was the son of a sawyer for the 
shipyard. At the age of 12 his father secured 
an apprenticeship for him as a shipwright. 
Tragically, the old adage, ‘If you want to 
make God laugh tell him your plans’ proved 
all too true; at the age of 15 John fell into a 
dry dock.

The injuries he sustained would have 
been life threatening even today and yet, 
amazingly, despite the very limited medical 
facilities available to him at that time, he 
survived. As is clear from Hawkes’ account, 
John Pounds was a rough and ready man 
but he used the lengthy recovery time to 
read and educate himself in a variety of 
subjects.

Although eventually able to move around, 
John’s spine had been damaged. The 
once tall, athletic youth, now stooped and 
crippled was unable to continue his chosen 
career. With no social security available to 
him, Pounds had to find a way to make a 
living. He taught himself to repair shoes 
and eventually made enough money to set 
up a small cobbler’s shop in St Mary Street, 
Portsmouth.

With the harsh fate that fortune had dealt 
him, it would have been understandable if 
Pounds had become a bitter man him but 
nothing could be further from the truth.

One of the poverty-stricken families whom 
Pound knew could not provide for their one-
year old boy, also called Johnnie. To make 
matters worse Johnnie was crippled as a 
result of inward turning feet. An operation 
to straighten his ankles was considered 
too painful and dangerous. John Pound’s 
Workshop with children

Pound took the boy his under his wing, 
calling him ‘Neffy’ short for nephew. He 
made some special boots for him that 

were able to be adjusted, which gradually 
straightened his feet sufficiently for him to 
walk. He was later to make what we would 
now term orthopaedic boots for other 
children.

A young nephew needed playmates and 
John would allow local children to come 
and play in his workshop while he mended 
shoes. These local children came from 
extremely poor families, most certainly too 
poor to afford an education. Almost by 
accident, Pound became a teacher as well 
as a cobbler. He taught them basic reading 
and mathematics and general knowledge.

Many of the children were dressed in 
rags and undernourished. John’s friends 
and supporters began to donate items of 
clothing, slates etc. John himself sewed 
extra pockets into his coat so that he 
could take baked potatoes around to the 
waifs and strays living in dire poverty and 
encourage them to come to his ‘school’. 
Eventually as many as 40 pupils could be 
found on any one day huddled into the little 
workshop eager to be taught.

Devoted to his children until the last, 
Pound’s body finally proved too frail to 
keep up with his undiminished spirit. On 
1st January 1839, Pound collapsed whilst 
visiting a friend and died shortly afterwards.

The almost fairy-tale quality to Pound’s 
story, however, can blind us to a very real 
lesson we can and should learn from him.

A lot of money has been put into trying to 
raise the attainment of pupils from more 
deprived backgrounds to bring it closer to 
their less deprived peers. There is some 
evidence that this pupil premium funding, 
as it is called, has met with some success in 
certain schools. Overall, many would argue, 
however, that the data driven approach 
to improving the lot of poorer pupils has 
failed as the gap between the haves and 
have nots grows ever wider. As recently as 
August 2018 ‘The Independent’ reported 
that poorer pupils in secondary school are 
more likely to be excluded than they are to 
pass one of the government’s key measures 
of GCSEs.

Yet the very children whom many schools 
still struggle to persuade to attend on a 
regular basis were clamouring to be taught 
by Pound. How then did Pound, not a 
trained teacher himself, who had never 
heard of targets and outcomes, succeed 
where many schools still fail today?

Take a look more closely at what Pound was 
offering these children. 
Pounds had an uncanny understanding 
of how children learn. He almost certainly 
would not have read about a ‘Concrete-

Representational-Abstract Instructional’ 
approach to Mathematics, but it is clear 
from Hawkes’ conversations with him, that 
was exactly what he was applying to the 
children’s learning!

‘thinks I, one day, Sir, along time agone, 
they lads as I’se a-larning ’em their sums, 
they’s not always have their slates with ’em 
ready like – when they goes into business; 
so, thinks I, I’se puts their slates in their 
heads for ’em’” (Recollection of John Pounds by 

Reverend Henry Hawkes, 1884)

Pound was also ahead of his time when 
it came to outdoor learning. Recognising 
the importance of fresh air and hands on 
learning, he would take the children out to 
the seaside or the countryside where they 
would learn about nature.

A devout Christian himself, Pound never 
forced his pupils to accompany him to 
chapel but invited them to accompany him 
if they wished to do so. He would never 
have heard the term ‘barrier to learning’ but 
he instinctively recognised possible barriers 
to each pupil’s success and set about to 
remedy them.

For example, he kept some of the decent 
clothes people had donated so that any 
children wanting to accompany him to 
chapel, could do so without worrying about 
looking amiss in their ragged clothes.

Hakwes recalls another occasion when 
Pounds repaired a boy’s boot:

‘Johnny, when’s you bring me you’s boot to 
mend, with the big hole in it?’ ‘Any when, Mr 
Pounds.’ ‘Any when? Now, ye rascal! Off with 
you!’ And the little fellow ran out, laughing an 
full of glee; and was soon back with his old boot; 
and gave it to the kind old man, with love and 
respect. The old man took it from the child with 
a tender seriousness; and turned it about and 
about, and looked at it with such searching care; 
– all the children were hushed to stillness, and 
loving respect. He had probably done the like for 
some of them. ‘I’se make a good job of it for you, 
Johnny’ ‘Thank you, Mr Pounds’.” (Recollection of 
John Pounds by Reverend Henry Hawkes, 1884)

There is no one strategy, however, that 
can explain Pounds’ success with these 
children but his overall approach can 
be encapsulated in just two words - 
unconditional love. His love and acceptance 
of each child was what attracted these 
deprived children to his ‘school’.

Yes, of course modern-day teachers must 
use the latest research to inform their 
teaching and be accountable for their 
pupils’ outcomes. Whatever strategies 
come and go, however, teachers could do 
worse than to look to John Pounds as a role 
model. A teacher who offers unconditional 
love for each pupil will not go far wrong.

by Dr. Ellis Field
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Registered Charity Number: 1056651

Each year Mission Together follows the story of a child
supported by one of our life-changing projects across the
world. In 2019 - 2020 our Together in South Africa campaign
focuses on eleven year old Johannes, a resident at St John’s

Care Centre. By supporting Mission Together
you will enable many children, like Johannes,
living in poverty overseas to have access to
safety, shelter, faith formation, education,
healthcare and nutrition. 

Together in South Africa 2019-2020

Pope Francis has made October
2019 an Extraordinary Month of
Mission, during which he calls us
to make a special effort to share
God’s love around the whole

world. Your pupils can do this by following our
Schools’ Calendar with an activity for every day 
in October. 

A good way to begin this special month is by using 
our Little Way Week Assembly, celebrating the feast
and witness of St Thérèse of Lisieux, patroness of
mission. As October continues, our Mission Rosary
Assembly invites children to pray for and with our
universal family.

Download these and other resources at
missiontogether.org.uk.

For EMM in secondary schools, Missio offers a new
reflective workshop, God’s Family and Christ’s
Friendship. Ten-minute reflections are also available
to download, focusing on EMM and Christus Vivit.
Find these and our other secondary materials at
missio.org.uk.

Our new materials are available to order now from
/MissioUK @MissioUK missiontogether.org.uk

Network_flyer_2019_ART.qxp_Layout 1  09/08/2019  14:59  Page 3



Our urgent need for
forgiveness in today’s world

By David Mahon, Founder 
of the Tumble Trust

Tumble Trust, 
7 Grammar School 
Road,Warrington, 
Cheshire  WA4 1JN
Tel: 01925 635662

www.tumbletrust.org.uk

If we ever felt the desire to change our 
world, we would need to change it 
one heart at a time. The key would be 
forgiveness. The barriers and chains 
that criss-cross our world today have 
to be unlocked by forgiveness.

Forgiveness is the long process by which we start 
to accept and to love those who have hurt us. 
This is a very deep and even final stage of human 
liberation. What prevents us often from reaching 
this zone of forgiveness are the hurts that have 
been inflicted on us. These hurts can reach so 
deep that they fester within and create an attitude 
of permanent disease and discontent with 
everything and everyone.

Some people have never really felt accepted or 
loved — just as they are. They have never really 
felt bonded to anyone. And if we are not loved, 
we can come to feel unlovable. This is a style of 
psychological guilt. If we feel we have no worth, 
it is because we have been told this message 
so often. We come to believe we can only do 
worthless things and that is what we do. We go 
around hurting others.

Ideally, we have to help people move from 
negative self-images to positive ones; from a 
desire to die to a desire to live; from self-hatred to 
self-love. Forgiveness is a supreme gift, because it 
is the gift of liberation, not least from all the hurts 
of the past, that prevent us from living fully and 
loving others. As humans we set up barriers with 
ease; we like and dislike so readily.

To be truly liberated we have to make an effort to 
communicate with those we dislike — to accept 
them as they are — to experience our common 
humanity. This is profound forgiveness. Hatreds 
can eat away our identity and our self-respect.

Some of the oppressed, instead of 
acknowledging their hatred of the oppressor 
and their desire for revenge, get stuck in feelings 
of inferiority and become their own oppressors. 
Forgiveness is to have hope for the oppressors, 
to believe in their humanity hidden under all their 
brokenness. If they ever seek forgiveness, then it 
becomes reconciliation and communion of hearts.

The reality is that we can carry the wounds of 
unforgiveness with us into a third and fourth 
generation — and even longer. 

Love of our enemy is at the heart of the Christian 
message. ”Love your enemies, do good to those 
who hate you; speak well of those who speak 

badly of you, and pray for those who abuse you.” 
(Luke 6, 27-28).

Jesus was making a promise of transformation 
and inner liberation. If received it would transform 
the history of the world.

Enemy, of course, is a strong word. An enemy is 
someone who stands in the way of our freedom, 
our dignity, our capacity to grow and to love, 
someone we avoid or with whom we refuse to 
communicate. Dislike can grow into annoyance; 
annoyance can fester into anger; and anger can 
turn into hatred.

To become truly free, to work for unity and 
peace, we have to purposefully work at all those 
relationships that cause us pain and disease. 
All of us who want to grow, to become truly 
human, have to take seriously this call to love our 
enemies. It is a call to change; to no longer be 
controlled by our hurts and fears, but to enter into 
a truer relationship with those whom we dislike. 
How can we do this?

Forgiveness begins as we become aware of our 
fears and the barriers we have erected. Hatred 
is like a gangrene; it eats a person up. All our 
refusals to communicate with others and to be 
open to them enclose us in prison walls.

We have to become aware of the fortress walls 
within us that are built on fear and unconscious 
anger. We have to unveil our own brokenness. 
This opening up to our own fears and faults is not 
easy. It can highlight our feelings of worthlessness 
and lack of self-confidence.

Where do we get the strength to liberate us from 
anger and dislikes and to open ourselves up 
again to those who have hurt us?  For many, only 
when all seems lost, does the possibility of ‘rock 
bottom’ grace appear.

To open up to others implies not only an 
awareness of our own fears, darkness and 
brokenness, but also the presence of a light, a 
love, an energy that will give us the desire to 
move forward and not let ourselves be controlled 
by the darkness.

This is why prayer often plays a part in forgiveness. 
Love calls us forth and like a magnet attracts new 
and deeper energies. We become aware of our 
importance, our blessedness, which goes deeper 
than all the hurts that have governed our lives. 

There are three basic principles that move us 
towards forgiveness.

46  Networking Volume 21, Issue 1 Autumn Term 2019



1.  We share a common humanity. We all need 
to love and be loved. We need to grow; to 
find our place in the world. To progress down 
the path of forgiveness we have to lose our 
feelings of superiority and inferiority.

2.  To forgive means we believe that each of 
us can evolve or change, that redemption is 
possible.

 3.  To forgive means to yearn for unity and peace.

To be a peacemaker and to work for harmony is a 
struggle. It is not easy to accept forgiveness or to 
forgive.

At the heart of forgiveness is the desire to be 
liberated from negative passions, from sharp likes 
and dislikes.

 We can pinpoint five steps to forgiveness.

1.  The refusal to seek revenge.

2.  The heartfelt hope that the oppressor can be 
liberated.

3.  The desire to understand the oppressor; how 
the hardness of heart has developed, and how 
they might be liberated.

4.  The recognition of our own darkness. That we 
too have hurt people and perhaps contributed 
to the hardness of the oppressors.

5.  The fifth step is patience. It takes time for the 
blocks and the hatreds to melt away.

It is difficult for the oppressor to admit guilt. 
Power has a direction and it is exercised 
downward towards the weak.

Few have the maturity to exercise power in 
a loving and freeing way — through servant 
leadership, helping people to find trust in 
themselves and to grow in freedom. It is difficult 
for those in power to be governed by the rule of 
love. It is difficult for all of us to acknowledge the 
little child inside of us yearning for love and fears 
being hurt.

Our beauty lies deeper than our brokenness, 
so we do not have to fall into depression or to 
become proud.

Recognising our own beauty, we can recognise 
the beauty of others, their value and their 
sacredness. This is a moment of enlightenment. It 
can follow a meeting with the God of love.

As the desire grows in us to be whole, and to 
struggle for this wholeness in others, in the 
community and in the world, a new energy is born 
within us, flowing from God. Loving our enemies 
means to see them as individuals who are caught 
up in a cycle of fear and oppression in their 
personality and their need for power.

But they are still individuals, sacred and precious. 
Their secret person is hidden behind walls of fear. 
To love them is to hope and yearn that instead 
of living a form of self-destruction, locked up in 
pride and power, they can be liberated.  Jesus’ 
invitation to love our enemies is also a promise; 
that what we cannot do by ourselves, we can do 
with this inner power of the Spirit. Through the gift 
of God we receive a new power that permits us to 
stand firm in love.

Forgiveness is not a sudden event, a rapid change 
of heart. In the process of liberation there may still 
be inhibitions, resentments and anger, but there 
is also this growing desire to be free. This desire 
comes from God but it must be coupled with our 
own efforts; we must stop rejoicing when people 
talk badly of our enemies.

If we work at it, God works in us, and one day 
the resentment will begin to lift. Forgiveness is 
to begin to love and accept ourselves, trying to 
understand and appreciate all that is valuable in 
us.

To forgive is to allow walls of hostility to collapse 
and to bring each other out of the anguish of 
loneliness and fear into harmony and peace. 
This communion is born from mutual trust 
and acceptance, the freedom to exercise our 
giftedness.

It takes time, but we are all called to make this 
journey if we want to become fully human, to 
overcome division and oppression and to work for 
peace.

If we begin this journey today, finding the courage 
to forgive and be forgiven, the power of past hurts 
will begin to fall away.

We all have this power to become agents of a 
new progress, prophets of a new way. We have 
to change the world one heart at a time. You can 
begin with your own.
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